f you were bullied as a child, you can probably remember how you felt. You may recall the specifics
I of each incident—the people, places, words, insults, frustration, pain, anger, and powerlessness.

The good news is: Your students don't have to endure the bullying you put up with when you
were their age. We know more about builying now than we did ten or even five years ago, and we
know more about how to prevent it and stop it. We know more about how to help the victims of
bullying—and why we should and must.

The “Creating a Positive Classroom” section of this book includes many tips and strategies that
can benefit victims and potential victims. Examples:

* “Teach Anger Management Skills” » “Teach Assertiveness Skills”
(page 32) (pages 53-54)

¢ “Teach Friendship Skills” ¢ “Teach Conflict Resolution Skills”
(pages 34-36) (page 58)

s “Explore Ways to Deal with Bullies” e “Teach Students to Affirm Themselves”
(page 41) (page 66)

¢ “Use a Notes-to-the-Teacher Box” « “Teach Positive Self-Talk”
(pages 41 and 45) (pages 68 and 71)

» “Teach Students to Use ‘I Messages’”
(page 51)

Similarly, “Helping Victims” features suggestions that you can use with all of your students. But
most focus on students who desperately need adults to notice them, see what they’re going through,
and do something about it

As you try these ideas with your class, individual students, and small groups, and as you share
them with other teachers and staff, here are some good things you can expect to happen:
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Your students will learn how to:

* stick up for themselves and each other

» break the code of silence and report
bullying incidents

« differentiate between reporting and
“ratting”

» feel stronger, more confident, and better
about themselves

» strengthen their bully resistance skills
» build their social skills o
+ plan ahead to avoid potential problems

e use humor and other “power skills” to
disarm bullies.

Most bullying takes place where you (and other
adults) can't see it or hear it. Bullies need an
audience of their peers to establish their power
over the victim, but the last thing they want is
an audience of adults who have power over
thern and can make them stop.

Pay attention to interactions between your stu-
dents. Are there some who seem fearful, with-
drawn, lonely, and shy? Are there others who
seem especially aggressive, need to “win” all the
time, seek excessive attention, and are always
pushing the boundaries of school or class rules?
How do they get along with each other? What
happens when they're seated beside each other,
or are assigned to the same groups and expected
to work together? Be watchful and alert.

Talk with lunchroom supervisors, hall moni-
tors, playground supervisors, gym teachers, and
other adults who spend time with your stu-
dents. Ask for their insights and input into rela-
tionships between your students. What have
they seen? What have they heard? Learn as
much as you can. It may be that bullying has
gone on behind your back (even under your
nose) and you simply haven't noticed it. If so,
you're not alone,
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You’ll discover how to:

¢ identify victims or potential victins

¢ encourage students to report bullying

» act quickly and effectively when you
learn of a bullying incident

» communicate with parents and get them
involved in making your classroom
bully free

* mobilize the masses—witnesses and
bystanders—to become bully busters

» help students accept their differences

* equalize the power between victims
and bullies

¢ protect yourself,

You may know that some students in your
classroom are victims of bullying—because
you've witnessed bullying events personally, or
other students have reported them to you, or
the victims themselves have come forward.

But most bullying goes unnoticed and unte-
ported. How can you identify victims or poten-
tial victims? You can watch for specific
behaviors—and you can seek input from stu-
dents’ parents.

. Fmportant: Experts have determined that
7 there are two types of victims:

* passive victims—anxious, sensitive loners
who give off “victim” signals, lack self-
defense skills, don't think quickly on their
feet, and have few friends to support them

« provocative victims—easily aroused, impul-
sive, annoying kids who tease or faunt
bullies, egg them on, and make them-
selves targets but can’t defend themselves

LOOK FOR WARNING SIGNS

For any student you suspect might be a victim
or potential victim, complete the “Warning
Signs” checklist (pages 79-80). '




WARNING SIGNS

The following behaviors may indicate that a student is being bullied or is at risk of being bullied. For any
student you're concerned about, check all that apply.

When any of these behaviors are evident and persistent over time, you should definitely investigate.
There’s no magic number of warning signs that indicate a student is definitely being victimized—but it's
better to be wrong than to allow a student to suffer.

Some of these characteristics are obviously more serious than others. A child who talks about suicide or
carries a weapon to school, for example, needs immediate help. Don’t wait for the child to come to you
(this may never happen). Following the guidelines established by your school or district, confact a pro-
fessional who is specially trained in dealing with high-risk behaviors.

Today’s date:

Student’s name:

SCHOOL AND SCHOOL WORK

_ 4. sudden change in school attendance/academic performance

__ 2. Erratic attendance

3. Loss of interest in school work/academic performance/ homework
___ 4. Dedline in quality of school work/academic performance*
B, Academic success; appears to be the teacher’s pet*

_____ 6. Difficulty concentrating in class, easily distracted

___ 7. Goes to recess late and comes back early

8. Has alearning disability or difference

_ 9. lack of interest in school-sponsored activities/events

___10. Drops out of school-sponsored activities he or she enjoys
SOCIAL

_ 1. 1onely, withdrawn, isolated
____ 9. Poor or no social/interpersonal skills

3. No friends or fewer friends than other students, unpopular, often/always picked last
for groups or teams

_ 4. Lacks a sense of humor, uses inappropriate humor

___ B. Often made fun of, laughed at, picked on, teased, put down, and/or called names by
other students, doesn’t stand up for himself or herself

___ &, Often pushed around, kicked, and/or hit by other students, doesn’t defend himself
or herself

7. Uses “victim” body language—hunches shoulders, hangs head, won't look people in
the eye, backs off from others

———-
* Trae, #4 and #5 are opposites. They are also extremes. Watch for any extremes or sudden changes; CONTINUED

these can be signs that something stressful is happening in a student’s life.
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ARNING SIGNS (cont

.

nued):
Lol - k:"--‘ .

___ 8. Has a noticeable difference that sets him or her apart from peers

.. 9. Comes from a racial, cultural, ethnic, and/or religious background that puts him or
her in the minority

_ 10. Trefers the company of adults during lunch and other free times
_ 14, Teases, pesters, and irritates others, eggs them on, doesn’t know when to stop
_ 12, Suddenly starts bullying other students

PHYSICAL

1. Frequent illness*
__ 2. Frequent complaints of headache, stomachache, pains, etc.”

_ . 3. Scratches, bruises, damage to clothes or belongings, etc. that don’t have obvious
explantations

__ 4, Sudden stammer or stutter
__ B, Has a physical disability

___&. Has a physical difference that sets him/her apart from peers—wears glasses, is over-
weight/underweight, taller/shorter than peers, “talks funny,” “looks funny,” “walks
funny,” etc.

. Change in eating patterns, sudden loss of appetite
. Clumsy, uncoordinated, poor at sports

0 00

. Smaller than peers
__ . 10. Physically weaker than peers

EMOTIONAL/BEHAVIORAL

__ 1. Sudden change in mood or behavior

__ 2. Passive, timid, quiet, shy, sullen, withdrawn.

w3, Low or no self-confidence/self-esteem

_ 4, Low or no assertiveness skills

B, Overly sensitive, cautious, clingy

__ . 6. Nervous, anxious, worried, fearful, insecure

___ 7. Cries easily and/or often, becomes emotionally distraught, has extreme mood swings
____ 8. Iritable, disruptive, aggressive, quick-tempered, fights back (but always loses)

___ 9. Blames himself or herself for problems/difficulties

__ 10. Overly concerned about personal safety; spends a lot of time and etfort thinking/wor-
rying about getting safely to and from lunch, the bathroom, lockers, through recess,
etc.; avoids certain places at school

11. Talks about running away
—— 12, Talks about suicide

* A school nurse can determine if these physical symptoms might have other causes. A nuise can also gently question a
child to learn if he/she is being bullied.
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confidential. You may want to share them
with other adults—teachers, your princi-
pal, the school counselor, the student’s
parents—but they should never be accessi-
ble to students.

& Important: These forms should be kept

GET PARENTS’ INPUT

If a student shows some or many of the warn-
ing signs, contact the parents. Arrange a face-
to-face meeting at school.

No parent wants to hear that his or her child
might be a victim or potential victim of bully-
ing, so you'll need to offer a lot of reassurance
along the way. You might start by emphasizing
your commitment to making your classtoont
bully free. Share information about schoolwide
efforts to reduce and eliminate bullying. Then
tell the parents that you've noticed some
behaviors at school which may indicate their
child is being bullied or could be a potential
victim of bullying. Give examples. Explain that
there are other behaviors that don’t show up at
school, and you need their help identifying
those behaviors.

Ask if they have noticed any of the following in
their child:

¢ Frequent illness*

» Trequent complaints of headache, stom-
achache, pains, etc.”

« Sudden changes in behavior (bed-wetting,
nail-biting, tics, problems sleeping, loss of
appetite, depression, crying, nightmares,
stammering, stuttering, etc.)*

s Seems anxious, fearful, moody, sad;
refuses to say what's wrong

» Doesn't want to go to school, refuses to go
to school, starts skipping school

+ Changes walking route to school, wants to
change buses, begs to be driven to school
(refuses to walk or ride bus)

* Ask the parents if their child has been seen by 2 doctor
recently; if not, suggest that they make an appointment. A
doctor can determine if these symptoms and behaviors
might have other causes. A doctor can also gently question
a child to learn if he or she is being bullied.

« Comes home from school with scratches,
bruises, damage to clothes or belongings,
etc. that don't have obvious explanations;
makes improbable excuses

e Comes home from school hungry (lunch
money was “lost” or stolen)

e Possessions (books, money, clothing, etc.)
are often “lost,” damaged, or destroyed

¢ Frequently asks for extra money (for
lunch, school supplies, etc.)

s Carries or wants to carry “protection”
{guns, knives, forks, box openers, etc.) to
school

¢ Sudden loss of inferest in homework,
school work, academic performance

« Has few or no friends; is rarely invited to
parties or other social events

+ Seems happy/normal on weekends but not
during the week; seems preoccupied/tense
on Sundays before school

» Obsesses about his or her height, weight,
appearance, clothes, etc.

+ Has started bullying other children/sib-
lings; is aggressive, rebellious, unreasonable

+ Talks about or attempts to run away from
home

« Talks about or attempts suicide®

Keep a written record of your meeting and any
relevant information the parents share with
you. Thank the parents for coming in and talk-
ing with you. Tell them that you'll commmuni-
cate with them often about their child’s
behavior and progress, and about your efforts
to make sure the bullying stops {or never starts).
Then be sute to follow through.

If you think that a student is being bullied or
might be at risk, share your concerns with other
teachers or staff members.

* If parents report this behavior, urge them to seek profes-
sional help fmmediately. Follow the guidelines established
by your school or district.
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If the student spends part of the day in another
classroom, talk with that teacher. How is the
student treated by other kids in the class? Has
the teacher noticed any sudden changes in the
student’s behavior? (See “Identify Victims or
Potential Victims,” pages 78-81.) Has the stu-
dent said anything about feeling worried, anx-
ious, or afraid to be in school?

Talk to a playground supervisor or hall monitor
to find out how the student is treated at recess
or during class breaks. If the student rides the
bus to and from school, talk to the bus driver.

Other adults may be aware of events in the stu-
dent’s life that could indicate a bullying situa-
tion. You might also discover that problems
you've noticed are not isolated incidents. If so,
find out more and follow through.

To help victims gain the strength and skills to
stop being victims, to help bullies change their
behavior, and to reduce or eliminate bullying in
your classroom, you need to believe that bully-
ing is a problem that can be identified,
addressed, and resolved.

Since you're reading this book, chances are
you're already convinced. But many adults
(including teachers) have lingering misconcep-
tions about bullying. It's worth taking the time
to do a reality check on your own beliefs.
Following are four examples of erroneous
thinking about victims, bullies, and bullying.*

“Bullying isn’t a problem in my classroom or
in our school.”

Some teachers and administrators make this
claim. In fact:

Bullying in schools is a worldwide
problem. . . . Although much of the

* See also “Expose the Myths” {page 16) and “Share Facts
About Bullying” (pages 19 and 21).
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formal research on bullying has
taken place in the Scandinavian
countries, Great Britain, and Japan,
the problems associated with bully-
ing have been noted and discussed
wherever formal schooling environ-
ments exist.*

+« The National Association of School
Psychologists estimates that 160,000 chil-
dren miss school every day for fear of
being bullled.

s According to the National Center for
School Safety, three million bullying inci-
dents are reported each year. Since most
bullying goes unnoticed and unreported,
this number probably represents the tip of
the iceberg,

“It’s best to let students solve their own prob-
lems, without adult interference. This is how
they learn to get along in the world.”

Many adults tell children not to “tattle” about
bullying. In a normal peer conflict (sharing
toys, deciding who goes first in a game, arguing
about rules or privileges, etc.), kids should be
allowed and encouraged to figure out and try
their own solutions. -

Bullying is not a normal peer conflict. Here are two
reasons why:

1. In a normal peer conflict, both parties are
emotionally involved. Both experience
painful or uncomfortable emotions;
they’re hurt, upset, angry, frustrated, dis-
appointed, outraged, etc. In a bullying sit-
uation, it's usually only the victim who
feels emotional pain. In contrast, the bully
might feel satisfied, excited, or nothing at
all (flat affect).

2. In a normal peer conflict, both parties
have some power—sometimes equal
power, which is why arguments, disagree-
ments, and differences of opinion can
seem to last forever. In a bullying situa-
tion, there’s always a power imbalance.

* SOURCE: Ron Banks, “Bullying in Schools,” ERIC Digest
EDQ-PS-97-17, Maich 1997.




The bully has all or most of the power; the |

victim has little or none.

For these reasons, adult intervention with bul-
lying is necessary. This is not “interference.” It's
helping young people with a problem they
aren’t equipped to solve on their own.

“I've heard that bullying starts in the elemen-
tary school years, peaks in the middle school
years, and declines during the high school
years. That sounds almost like ‘growing
pains.’ Maybe bullying is just a normal,
unavoidable part of life.”

Bullying does seem to follow this very general
pattern . . . although many adults experience
bullying in their relationships and in the work-
place. We get over our “growing pains,” but the
effects of being bullied (and of being a bully)
can last a lifetime.

For victims, feelings of low self-esteem, isola-
tion, powerlessness, and depression can con-
tinue into adulthood. The psychological harm
they suffer as children can interfere with their
social, emotional, and academic development.
They may develop health problems due to the
prolonged stress of being bullied. Some victims
drop out of school; some commit suicide.

What about bullies? A longitudinal study by psy-
chologist E. Eron at the University of Michigan
found that bullies remain bullies throughout
their lives. As adults, they have more court con-
victions, more alcoholism, and more personality
disorders than the general population. They use
more mental health services and have difficulty
maintaining relationships.

“T was bullied at school, and I survived.
Bullying builds character.”

If you were bullied at school, you probably have
very clear memories of what happened and how
you felt about it. Maybe you even have night-
mares related to bullying you experienced as a
child. Why would you wish this on any of your
students? And what kind of “character” does
bullying build? If bullying is allowed to con-
tinue, children learn that might is right, bullies

get their way, aggression is best—and adults
can’t be counted on to help.

Research has shown that students are reluctant
to tell adults about bullying. They don’t believe
it will help; they fear it will make things worse.
Often, they're right.

Adults may not act on what they learn. They
may not keep the confidence of young people
who tell. And if they don't know much about
bullying, they may give poor advice—such as
“fight back” or “solve your own problems.” A
code of silence exists, especially as students
move toward middle school, when the unspo-
ken rule becomes “don’t tell on other kids.”
Meanwhile, bullies make it known that any-
one who reports their behavior will be their
next target..

You can and should break this code of silence.
The “Creating a Positive Classtoom” section of
this book describes several ways to do this.
Examples:

» “Share Stories About Bullying” (page 22)
= “Take a Survey” (pages 22 and 24-30)

« “Respond Effectively to Reports of
Bullying” (pages 32 and 34)

« “Tearn More About Your Students” {(pages
38-39)

+ “Use a Notes-to-the-Teacher Box” (pages
41 and 45).

As you encourage students to come forward with
their bullying stories, make sure they know the
difference between “ratting” and “reporting.”
Ratting is when one student tells on another for
the purpose of getting the other student in
trouble. Reporting is when one student tells on
another for the purpose of protecting someone
else. When your students fully understand this,
reporting will become less of a social taboo and
more of a positive, acceptable action.
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If a student comes to you to report bullying he
or she has witnessed:

1.

3.

Listen carefully.* Ask questions to clarify
the details. Who was involved? What hap-
pened? When? Where? Were there any
other witnesses? Take notes.

If the student requests confidentiality,
respect his or her wishes.

Thank the student for talking with you.

If a student comes to you to “just talk” and you
suspect that he or she is a victim of bullying:

1.

Be patient. Don't expect all the details to
come pouring out immediately. The stu-
dent may be reluctant to give specifics out
of embarrassment or shame.

At first, don't question the student too
closely. Avoid questions that imply he or
she might have done something wrong or
“deserved” the bullying in any way.

Emportant: Some victims provoke bul-
lies—by pestering, teasing, fighting back
(even though they always lose), and com-
ing back for moze. But this doesn’t mean
they deserve to be bullied.

Approach the topic gently and indirectly.
Give the student the option to talk about
it or not.

If the student still skirts the issue, let him
or her know that you're willing to listen
anytime he or she wants to talk. Leave the
door open for future conversations.

Once the student begins talking about the
incident (or several incidents), don't be
surprised If it’s like a dam breaking. Let the
student talk. Just listen. Try not to inter-
rupt with suggestions or opinions. This
might be the first time the student has
told anyone about the bullying.

* See “Be a (Good Listener” (pages 86-88).
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6.

10.

11.

12.

Be sympathetic, but don't overreact. The
student will probably be emotional; it's
your job to stay calm. On the other hand,
don’t trivialize what the student tells you.
What sounds like simple teasing to you
might be terrifying to him or her.

Let the student know that you believe
what he or she is telling you.

Ask the student if he or she has any ideas
for changing the situation.

Important: This boosts self-confidence
and self-esteem; you're letting the student
know that you think he or she is capable
of coming up with solutions to the prob-
lem. But even if the student has ideas,
don’t stop here. Bullying is not just
another peer conflict. It's always a power
imbalance. Adult intervention is required.

. Ask the student if he or she wants your

help. Chances are, the answer will be yes,
otherwise the student wouldn’t have
come to you, But sometimes what a victim
needs most at the moment is an adult who
will listen respectfully and believe what he
or she says.

Offer specific suggestions. (You'Hl find sev-
eral throughout this section of the book.
See also “Explore Ways to Deal with
Bullies” on pages 41.)

Important: If you're not sure what to say
or suggest, promise the student that you'll
get back to him or her. Then seek advice
from someone with experience in this
area—another teacher, your principal, the
school counselor.

Redouble your efforts to create a positive
classroom where bullying is not tolerated.

If at any time the student mentions, threat-
ens, or alludes to suicide, take this very seri-
ously. Get professional help immediately.

Whether your reporter is a witness or a victim,
be sure to follow through. Make it very clear
that when someone tells you about a bullying




incident, you will take action and you won't just
“let it go.” o Avoid stepping between the
combatants. This puts you in
a vulnerable position and the
combatants’ aggression can
quickly shift to you.

« Always try verbal intervention
first. Often one or both combat-
ants are waiting for someone to
arrive and stop the fight. Avoid
the temptation to immediately
revert to physical intervention.

No matter how you're made aware of a bully-
ing incident—whether you witness it person-
ally, a student tells you about it, you receive a
report in your “Notes-to-the-Teacher” box (see
pages 41 and 45), you read about it in a stu-

dent’s journal (see pages 38-39), or you learn s Use a distraction. A distraction
about it in some other way—take immediate (loud noise, flickering of lights,
action. etc.) can be enough to break the

intensity of the aggression long
IF YOU WITNESS IT PERSONALLY . .. enough to give you an edge.

 Separate the combatants. As
soon as possible; break visual
contact between the combatants.
As long as they can see one

1. If the bullying is physical, say “(Student’s another, their hostility will
name), stop (pushing, shoving, hitting, likely continue.
tripping, etc.) immediately” in a firm,
authoritative voice. Instruct the bully to

Intervene then and there. Don't try to talk with
anyone involved; don't solicit suggestions on
how to resolve the problem, Just put a stop to it.

move away from the victim. 2. If the bullying is verbal, say “(Student’s
If the behavior has attracted an audience, name), stop (teasing, name-calling, using
tell the onlookers to return to their seats, racist or bigoted remarks, etc) immedi-
return to their classroom, or go somewhere ately. We don't use those words with each
else. When you remove the audience, you other.” Refer to your class rules (sec pages
remove a large part of the bully’s power. 31-32).

What if the bully and victim are fighting?
Follow these suggestions from the Crisis
Prevention Institute on how to break up
a fight:*

3. If the bullying is emotional, say “(Student’s
name), stop (intimidating, ignoring,
excluding, etc) immediately. In our class-
room, everyone is welcome and accepted.”
Refer to your class acceptance statements
(see page 16).

¢ Get assistance. Intervening alone
is dangerous. Once you've intervened with the bullying

o Remove the audience. Onlookers behavior, your work is just beginning.

fuel the fire. The intensity of

an altercation often parallels the
intensity of the bystanders.
Remove them as quickly as
possible. Consult your school’s or district’s policies on
handling bullying incidents. They should
include some or all of the following general
steps.

WHETHER YOU WITNESS IT
PERSONALLY OR LEARN ABOUT IT
IN ANOTHER WAY ...

* Copyright © 1994 by the Crisis Prevention Institute, Inc.
Used with permission. .
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Important: Keep written records along
, the way of conversations, actions taken,
follow-through, etc. You'll want these for
reference and also to include in the stu-
dents’ files.

. Talk to the victim and the bully separately
and soon. Talk to witnesses one af a time.,

For tips on talking to victims, see “Break
the Code of Silence” (page 83-85). Be sure
to offer reassutance that you will take
action, and you'll do everything in your
power to prevent the bullying from hap-
pening again. :

When talking to bullies, don't ask for their
account of what happened. (Bullies gener-
ally don't take responsibility for their
actions; they deny or minimize their role.)
Instead, explain simply and clearly why
their behavior was unacceptable. Refer to
school or district policies and/or your class
rules. Tell them the behavior you do
expect. Spell out the specific consequences
of the bullying behavior, then apply the
. consequences right away. Let the bullies
know that their parents will be informed.

When talking to witnesses, ask for details.
What did they see or hear? Who did what?
When? What was the sequence of events?
What, if anything, did they (the wit-
nesses) do to stop the bullying? Seek their
suggestions for ways to resolve the prob-
lem and prevent it from happening again
in the future.

. Talk with other teachers, administrators,
and staff. Tell them about the bullying
incident and also about your conversa-
tions with the bully, the victim, and any
witnesses. Seek their advice and insights.

. Contact the parents or guardians of both
the bully and the victim. If possible, call
them that day. Fxplain what happened,
and arrange to meet with them at school
as soon as schedules allow.

Important: You'll want to meet separately

£33\ with each set of parents or guardians.
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When talking to the victim’s parents, let
them know what happened and what was
done to stop it. Explain your school poli-
cies and class rules regarding the bullying
hehavior, and tell them the consequences.
Reassure them that bullying is not toler-
ated, and that you and the school are tak-
ing specific steps to prevent future
incidents. Tell them that you will stay in
touch with them and let them know how
the situation is resolved.

You can share essentially the same infor-
mation with the bully’s parents. Tell them
that you’'ll be working with their child to
change his or her behavior—and you'll
need their help.

Depending on the nature and severity of
the bullying incident, you may want to
have follow-up meetings with the parents
to report on the progress being made.

4, Continue to communicate with your col-
leagues and the parents until the situation
is clearly resolved. Monitor the bully’s
behavior in your classroom; ask other
teachers to do the same in the halls, in the
lunchroom, on the playground, etc. and
report back to you on what they see. Tell
them that you also want to hear good niews
about the student’s behavior, not just bad
news. At the same time, monitor the vic-
tim'’s safety.

If a student comes to you to report a bullying
incident—as a witness or a victim—the first and
most important thing you should do is lister.

It's estimated that we spend about 70 percent of
our waking hours communicating (reading, writ-
ing, speaking, listening), and most of that time
goes to listening. Yet we receive little or no train-
ing on how to listen. In school, we learn how to
read, write, and speak . . . but not how to listen.
We assume that listening “comes naturally.”




There’s an old saying: “We were born with one
mouth and two ears because listening is twice as
hard as talking.” Here’s how to be a good listener.

DO:
1.

Pay attention and be quiet. Listening
means not talking!

Use attentive body language. Face the
speaker squarely, lean slightly toward him
or her, and keep your arms and legs
uncrossed.

Make and maintain eye contact. This
allows you to pick up on the speaker’s body
language and facial expressions—impor-
tant clues to how he or she is feeling.

' Be patient. Allow time for the speaker to

say what's on his or her mind. Especially if
the speaker is embarrassed or uncomfort-
able, this might take a while. Also, people
generally think faster than they speak.
And students might not have the vocabu-
lary or life experience needed to find pre-
cisely the right words.

. Ask for clarification if you need it.

Confirm the accuracy of what you're hear-
ing. Examples: “I'm not sure I understand.
Could you go over that again?” “Could
you repeat that please?” “Can you tell me
more about that?”

Empathize. Try to put yoursell in the
speaker’s place and see his or her point of
view.

Ask questions to encourage the speaker
and show that you're listening. Best:

" Open-ended questions. Worst: Questions

that require simple yes Or no answers.

Reflect the speaker’s words and feelings
from time to time. Examples: “It sounds
like you felt urt when Marcy ignored
you at recess,” “I hear you saying you're
angry because of how George treated
you.” Reflecting (also called mrroring) is
stmply paraphrasing what the speaker has

10.

11,

12,

13.

14.

said—objectively, without interpretation,
emotion, or embellishment.

. Mirror the speaker’s feelings in your

own face. If the speaker looks sad, hurt, or
angry, you should, too.

At points along the way, summarize
what you’re hearing the speaker say.
Check with the speaker to make sure
you've got it right. Example: “You're saying
that Zach pushed you against your locker,

- and you dropped your books and papers

on the floor, and then Zach stepped on
your math book.”

Use encouraging body language. Nod
your head, smile, lean a little closer to the
speaker (but not too close).

Use brief interjections to indicate that
you're listening. Examples: “I see.” “Go
on.” “Tell me more.” “Uh-huh.” “Really.”
“Hmmmm.” “What then?” “So. ..."

Really concentrate on what the speaker
is saying. Stay focused on his or her words.

Invite the speaker to name his or her
feelings. Examples: “When Marcus called
you a bad name, how did you feel?”
“When Su-Lin made fun of you in front of
the others, how did you feel?”

If you listen intently, you should feel somewhat
tired afterward. That’s because listening is
active, not passive.

DON'T:

1.

Talk. This is not the time to offer your
advice or opinions. Wait until after the
speaker has finished talking or asks for
your input.

Interrupt. You don’t like being inter-
rupted when you're talking. Interruptions
are rude and disrespectful.

Doodle. You'll probably want to take notes,
however, Tell the speaker why—because
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you want to keep the facts straight and
have a written record of your conversation.

Tap your pen or pencil, shuffle papers,
wiggle your foot, look at your watch,
yawn, etc. These behaviors indicate
boredom.

Argue with, criticize, or blame the
speaker. This puts him or her on the
defensive.

Mentally argue with the speaker or

judge what he or she is saying. This takes
your focus off the speaker’s words.

Fvaluate or challenge what the speaker
is saying. Just listen.

Interrogate the speaker. Ask questions for
clarification, or to encourage the speaker
to tell you more. Make sure your questions
don't imply that you doubt what the
speaker is saying.

Allow distractions. Turn off the televi-
sion, radio, etc. Don't answer the tele-
phone. If someone else approaches you
and the speaker, politely but firmly say,
“I'm listening to (student’s name) right
now. I'll have time for you when we're fin-
ished here.”

Think ahead to what you're going to say
when the speaker stops talking. This is
called “rehearsing,” and it takes your focus
off the speaker.

Let your mind wander. Sometimes a
speaker’s words can (rigger our Own
thoughts, memories, and associations. If
you feel this happening, change your body
position and use one of the “Do's” listed on
page 87. This should get you back on track.

Mentally compare what the speaker is
saying with what you've heard from
other students. If you're gathering infor-
mation about a bullying incident or
series of incidents, take notes and com-
pare your notes later.

THE BuLLy FREE CLASSROOM

Tip: You might share some or all of these do’s
and don’ts with your students. Knowing how to
listen is a social skill that builds friendships.

When you talk with a student who has been (or
is being) bullied, you may find that the student
blames himself or herself for being in the
wrong place at the wrong time, provoking the
bully, doing something to attract the bully’s
attenttion, or somehow “asking for it.” Make it
very clear that bullying is never caused by the
victim. Tell the student:

« It’s not your fault that you're being
bullied. :

¢ You didn’t ask for it.
* You don't deserve it.
» You didn't do anything to cause it.
» Bullying isn’t normal. It isn’t okay.

e You don't have to face this on your own.
T will help you. Other people will help
you, too.

You might write these sentences on a card, sign
it, and give it to the student. Or you might ask
the student to repeat these sentences after you:

e “Its not my fault that I'm being bullied.”
« “I didn't ask for it.”

s “I don’t deserve it.”

o “1didn’t do anything to cause it.”

» “Bullying isn’t normal. It isn't okay.”

» “I don't have to face this on my own. My
teacher will help me. Other people will
help me, too.” '

Strong, positive statements like these can help
students start feeling better about themselves—
a bit more powerful and less like victims.*

* See also “Teach Students to Affirm Themselves” (page 66)
and “Teach Positive Self-Talk” (pages 68 and 71).




Being bullied is a very traumatic experience. If
at all possible, victims should have access to
some type of counseling—by a school psychol-
ogist, guidance counselor, or another trained
adult. Peer counseling can also help.

See if your school can start a group for victim-
ized students—a place where they can interact
with others, build their social and friendship-
making skills, and practice getting along.
Group meetings can be structured and focus on
specific topics (avoiding fights, avoiding bul-
lies, coping with stress, being assertive, etc), or
they can be less structured (students can talk
freely about issues that are important to them).

} Go farther: Learn how to organize groups
(and find more than 100 complete 45-
minute sessions) in Child Support Through
Small Group Counseling by Lois Landy
(Charlotte, NC: KIDSRIGHTS, 1996).
Several states have added this book to
their mandated lists for elementary and
middle school counselors. See especially
the “Peer Relations Group,” “Self-Concept
Group,” and “Shyness Group” sections.

As you work to make your classroom bully free,
get students’ parents involved and keep them
informed. Parents can be your allies—and can
also clue you in to bullying situations you
might not be aware of.

Tell parents about your efforts to prevent and
intervene with bullying in your classroom. You
might do this at parent-teacher conferences, on
Parents’ Night, during open houses, and in
notes you send home with students.

As early as possible during the school year, give
parents copies of “Keeping Kids Bully Free: Tips
for Parents” (pages 90-92).

Important: 1t’s best to give this to parents
, in person. If this isn't possible, attach a
brief cover letter introducing the handout
and explaining why you're sending it
home: because you believe gl parents can
benefit from this information. Otherwise
you might alarm parents unnecessarily. If
“Keeping Kids Bully Free” arrives out of
the blue, a parent’s first thought might be,
“Oh no! This must mean that MY child is
being bullied!” Preparation and explana-
tion can prevent unmecessary worry and
misunderstandings.

According to Denver psychologist (and bully-
ing expert) Carla Garrity, “You can outnumber
the bullies if you teach the silent majority to
stand up.”

Most students are neither bullies nor victims.
They're witnesses or bystanders—kids who
might not know what to do and might be afraid
to get involved. In some cases, they're the bully’s
“Heutenants” or “henchmen,” offering support
for the bully and sharing a bit of the bully’s
power without actually doing the bullying.

In one Canadian study, 43 percent of students
said that they try to help the victim, 33 percent
said they should help but don't, and 24 per-
cent said that bullying was none of their busi-
ness.* If you can “mobilize the masses” to take
action against bullying, you'll significantly
reduce the bullying that occurs in your class-
room and school.

OFFER SPECIFIC SUGGESTIONS

Students can make a difference simply by the
way they react when they witness bullying
incidents. Share these suggestions with your stu-
dents, and ask if they have ideas of their own.

* SOURCE: A. Charach, I, Pepler, and 8. Ziegler, “Bullying
at school—a Canadian perspective: A survey of problems
and suggestions for intervention,” Education Canada 35:1
{1995), pp. 12-18.
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KEEPING KIDS BULLY FREE. *

Tips for Parents  ~ . - &

1. if you think your child is being bullied, ask your child. Many children won't volunteer
this information; they're ashamed, embarrassed, or afraid. Adults need to take the ini-
tiative. Ask for specifics and write them down.

If you suspect that your child won't want to talk about being bullied, try approaching
the topic indirectly. You might ask a series of questions like these:

“So, who's the bully in your classroom?”

» “How do you know that person is a bully? What does he or she do?”

¢ “What do you think about that?”

s “Who does the bully pick ont most of the time?”

« “Does the bully ever pick on you?”

+ “What does the bully say or do to you? How does that make you feel?”

2. 1f your child tells you that he or she is being bullied, believe your child. Ask for specifics
and write them down,

3. Please DON'T:

« confront the bully or the bully’s parents. This probably won't help and might make
things worse.

e tell your child to “get in there and fight.” Bullies are always stronger and more pow-
erful than their victims, Your child could get hurt.

» blame your child. Bullying is never the victim’s fault,

« promise to keep the bullying secret. This gives the bully permission to keep bullying.

Instead, tell your child you're glad that he or she told you about the bullying. Explain
that you're going to help, and you're also going to ask the teacher to help.

A. Contact the teacher as soon as possible. Request a private meeting (no students should be
around, and ideally no students except for your child should know that you're meeting
with the teacher). Bring your written record of what your child has told you about the bul-
lying, and share this information with the teacher. Ask for the teacher’s perspective; he or
she probably knows things about the bullying you don’t. Ask to see a copy of the school’s
anti-bullying policy. Stay calm and be respectful; your child’s teacher wants to help.

Ask what the teacher will do about the bullying. Get specifics. You want the teacher to:
+ put a stop to the bullying

» have specific consequences for bullying in place, and apply them toward the bully

v———
CONTINUED
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KEEPING KIDS BULLY FREE -

Tips for Parents (continued)

help the bully change his or her behavior

help your child develop bully resistance and assertiveness skills
« monitor your child’s safety in the future
* keep you informed of actions taken and progress made

Important: Tt takes time to resolve bullying problems. Try to be patient. The

/6 teacher will need to talk with your child, talk with the bully, talk with other chil-
dren who might have witnessed the bullying, and then decide what'’s best to do for
everyone involved.

5. Make a real effort to spend more positive time with your child than you already do.
Encourage your child to talk about his or her feelings. Ask your child how the day went.
Praise your child as often as possible. Give your child opportunities to do well—by help-
ing you with a chore, taking on new responsibilities, or showing off a talent or skdll.

6. Help your child develop bully resistance skills. Role-play with your child what to say and
do when confronted by a bully. Here are a few starter ideas:

s Stand up straight, look the bully in the eye, and say in a firm, confident voice, “Leave
me alone!” or “Stop that! I don't like that!”

« Tell a joke or say something silly. (Don’t make fun of the bully.)

e Stay calm and walk away. If possible, walk toward a crowded place or a group of your
friends.

s If you feel you're in real danget, run away as fast as you can.

» Tell an adult.

Ask your child’s teacher or the school counselor for more suggestions. Also ask your child
for suggestions. It's great if your child comes up with an idea, tries it, and it works!

7. Consider enrolling your child in a class on assertiveness skills, friendship skills, or self-
defense. Check with your child’s teacher or community resources—your local public
library, YMCA or YWCA, community education, etc.

Important: Self-defense classes aren’t about being aggressive. They're about avoid-
\ing conflict through self-discipline, self-control, and improved self-confidence.
Most martial arts teach that the first line of defense is nonviolence.

8. If your child seems to lack friends, arrange for him or her to join social groups, clubs, or
organizations that meet his or her interests. T his will boost your child’s self-confidence
and develop his or her social skills, Confident children with social skills are much less
likely to be bullied.

r———
CONTINUED
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KEEPING KIDS BULLY FREE .
TIPS for Parents (continued) , .. -

Consider whether your child might be doing something that encourages bullies to pick
on him or her. Is there a behavior your child needs to change? Does your child dress or
act in ways that might provoke teasing? No one ever deserves to be bullied, but some-
times kids don’t help themselves. Watch how your child interacts with others. Ask your
child’s teachers for their insights and suggestions.

Label everything that belongs to your child with his or her name. Things are less likely
to be “lost” or stolen if they're labeled. Use sew-in labels or permanent marker.

Make sure your child knows that his or her safety is always more important than posses-
sions (books, school supplies, toys, money, etc.). If your child is threatened by a bully,
your child should give up what the bully wants—and tell an adult (you or the teacher)
right away.

Encourage your child to express his or her feelings around you. Give your child per-
mission to blow off steam, argue, and state opinions and beliefs that are different from
yours. If you allow your child to stand up to you now and then, it's more likely that he
or she will be able to stand up to a bully.

Check with your child often about how things are going. Once your child says that
things are better or okay at school—the bullying has slowed down ot stopped—you
don’t have to keep asking every day. Ask once every few days, or once a week.
Meanwhile, watch for any changes in behavior that might indicate the bullying has
started again.

If you're not already involved with your child’s school, get involved. Attend parent-
teacher conferences and school board meetings. Join the Parent-Teacher Association
or Organization (PTA or PTO). Learn about school rules and discipline policies. Serve
on a school safety committee. 1f you have the time, volunteer to help in your child’s
classroomnt.

Remember that you are your child’s most important teacher. Discipline at home
should be fair, consistent, age-appropriate, and respectful. Parents who can’t control
their temper are teaching their children that it's okay to yell, scream, and use physi-
cal violence to get their way. Tip: Many children who bully others come from homes
where their parents bully them.
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If you want to stop bullying, you can:
« refuse to join in
» refuse to watch

¢ speak out (“Don’t treat him that
way. It’s not nice.” “Stop hitting
her.” “Don’t use those words.”
“Don’t call him that name.”
“I'm going to tell the teacher
right now.”)

« report any bullying you know
about or see

s stand ap for the person being
bullied and gather around him
or her, or invite the person to
join your group (there’s safety in
numbers)

* be a friend to the person being
bullied

+ make an effort to include
students who are normally left
out or rejected

« distract the bully so he or she
stops the bullying behavior

Role-play various ways to react to bullying
incidents.

PRAISE BULLY BUSTERS

Encourage students to tell you about times
when they intervened with bullying incidents
or helped put a stop to bullying. Praise them for
their courage—because it definitely takes
courage to stand up to a bully, especially if
you're one of the first to do it.

You might create a “Bully Busters” bulletin
board with photographs of students who have
taken action against bullying in your classroom
or school. Make sure there’s room to display
everyone’s picture eventually; that should be
your goal.

HAVE STUDENTS SIGN A CLASS PLEDGE

Make a copy of the “Class Pledge” (page 94).
Introduce it by saying that everyone can help

your classroom become and stay bully free.
Read the pledge aloud, then pass it around for
everyone to sign. Post it in a prominent place in
your classroom. Or turn the pledge into a large
poster and invite students to decorate it as well
as sign it.

All students—especially those who have been
or are being bullied—can benefit from facing
life with a positive attitude. Encourage your stu-
dents to look for what'’s good in their lives. This
might be as simple as a sunrise, warm gloves on
a cold day, or a puppy’s wagging tail. Help them
to see that no matter how bad things might
seem at the moment, something good is wait-
ing just around the corner.

Use stories of hope and courage to inspire stu-
dents to feel optimistic and reach for the stars.
Examples:*

e Champions: Stories of Ten Remarkable Ath-
letes by Bill Littlefield (Bostom: Little,
Brown, 1993). Grades 5-8.

e Kids with Courage: True Stories About Young
People Making a Difference by Barbara A.
Lewis (Minneapolis: Free Spirit Publishing,
1992). Grades 6 and up.

o Mirette on the High Wire by Emily Arnold
McCully (New York: The Putnam Publish-
ing Group, 1992). Grades K-3.

o Real Kids Taking the Right Risks: Plus How
You Can, Too! by Arlene Erlbach (Min-
neapolis: Free Spirit Publishing, 1998).
Grades 4-8.

o Ruth Law Thrills a Nation by Don Brown

(New York: Ticknor & Fields, 1993).
Grades K-3.

* Ask your school librarian or the children’s Iibrarian at
your local pubtic library to point you toward other appro-
priate books. Or check the latest issue of The Bookfinder or
The Best of Bookfinder: A Guide to Children’s Literature About
Inferests and Concerns of Youth Ages 2-18. Published by
American Guidance Service, the Bookfinders group and
describe books by topic. Ask for them at your library’s ref-
erence desk.
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1. We won’t bully others.

2. We will help students who are being bullied.
3. We will include students who are left out.
4.

We will report any bullying we know about or see.

SIGNED:

From The Bully Free Classroom by Alian L. Beane, Ph.D)., copyright ® 1999
24 Free Spirit Publishing Inc., Minneapolis, MN; 800/735-7323 (www.freespirit.com).,
This page may be photocopied for individual, classroom, or group work only.




Most bullying victims have low self-esteem.
Here are six ways you can build self-esteem in
all of your students.”

STAR CHARTS

Create a separate chart for each student.
Whenever he or she does something positive
or helpful, write it on the chart and decorate
it with a star. Or create charts listing specific
positive/helpful behaviors you want to
encourage in your classroom.

FEEL-GOOD POSTERS

Create a poster for each student (or have stu-
dents create their own posters). Put a photo-
graph of the student at the center. Surround it
‘with positive, comments about the student.
Display the posters in the classroom; they’ll be

especially noticed and appreciated on Parents’
Night and at open houses. —

FEEL-GOOD 1ISTS

Make copies of the handout “My Feel-Good List”
(page 96). Complete the first column for each
student, then invite students to complete the
second columnn. They can share their lists or keep
them private—whatever they prefer.

Tip: If any students have difficuity completing
their columus, offer help, Make simple sugges-
tions. Examples: “Everyone has talents, and s0
do you. What are some of your talents? What
are you good at? What do you do best?” They
can also take their handouts home and ask
their parents and siblings for help.

Tell students that whenever they feel down or
sad, they can look at their lists and feel better
about themselves.

* See also “Affirm Your Students” (pages 65-66), “Teach
Students to Affirm Themselves” (page 66), “Teach Students
to Affirm Each Other” (pages 66-68), and “Teach Positive
Self-Talk” (pages 68 and 71). There are many books and
resources available on helping students build self-esteem,
develop self-confidence, and form a positive self-concept.
Several are listed in “Resources” at the end of this book.

SELF-ESTEEM BOOSTERS

Ask students, “What are specific things you can
do to feel good about yourself?” Write students’
ideas on the chalkboard. If they have difficulty
getting started or run out of ideas too soon, you
might suggest some of the following:

» use positive self-talk -(see “Teach Positive
Self-Talk,” pages 68 and 71}

* learn a new skill

+ develop/strengthen a skill you already have
« start a new hobby

+ join a club or group that interests you

+ earn money from doing a job or chore

o volunteer to help someone (see “Get -
Students Involved in Service,” pages 73-75)

« read a book

e get involved in a cause you care about
+ take a class in self-defense

e exercise every day

» make a new friend

¢ De more assertive (see “Teach Assertiveness
Skills,” pages 53-54)

+ get more sleep

Once you've written a list of ideas on the board,
have students read it over (or read it aloud to
the class) and choose 3-5 ideas they might like
to try. Have them write the ideasin a notebook
or on a sheet of paper. Encourage them to try
the ideas as soon as possible; offer to help them
find resources, get in touch with groups or
organizations, etc. Wait a few days (or a week),
then ask students to report on their progress.

CHOICES

Whenever possible, give students opportunities
to make choices—all kinds of choices. They
might decide where to sit, how to arrange their
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MY FEEL-GOOD LIST

[P i L i i

10 things my teacher 10 things I like
likes about me: about myself:
1. 1.
2 2.
3. 3.
4, 4.
5. 5.
6. 6.
7. 7.
8. 8.
9. ?.
10. 10.
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desks, what types of projects to work on (writ-
ten reports, oral reports, art projects, etc.). Even
if their choices aren’t always successful, find
something positive about them to recognize. If
you must comment on a poor choice (with the
goal of helping students make better choices
next time), do it privately, not publicly.

THEY'RE THE TEACHERS

Set aside time to learn with and from your stu-
dents. Let them tell you about their interests,
demonstrate their skills, talents, and abilities,
and show off a little. Give them opportunities to
do things better than you, students delight in
this, and it gives them a major self-esteem boost.

Let your students in on the secret of “mind over
matter.” Arnold Schwarzenegger once said, “As
long as you can envision the fact that you can
do something, you can do it—as long as you
really believe it 100 percent.”

It's a fact that many successful athletes have
improved their performance with positive
visualization—mentally “seeing” themselves
succeed. Examples: golfer Jack Nicklaus, cham-
pion boxer Muhammad Ali, skier Jean-Claude
Killy, and tennis stars Billie Jean King and
Virginia Wade.

In a famous experiment, an Australian basket-
ball teamn divided into three groups. All three
wanted to be able to shoot more baskets.

» Group 1 practiced taking foul shots for 30
minutes every day. After 20 days, they
noticed a 24 percent improvement.

» Group 2 did nothing. They noticed a 0
percent improvement.

+ Group 3 practiced mentally. These players
didn’t actually shoot baskets. Instead, they
imagined themselves shooting baskets.
They noticed a 23 percent improvement—

nearly as great as Group 1, who practiced
for 30 minutes every day.

Learn about positive visualization and mental
imagery. Teach your students how to use it—
especially those who are or have been victims
of bullying, or who lack friends, social skills,
and self-esteem.

Example: Teach students to seefimagine them-
selves getting along with others. With practice,
they'll project an attitude of confidence and
acceptance, which will improve their chances of
fitting in. Tip: The more details they can imag-
ine, the better. Can they picture themselves
walking into a room? Smiling at people? Saying
hello? Can they see people smiling back at
them? What do they look like? What are they
wearing? What are they saying? How does it feel
to be in a group of smiling, welcoming people?

Y Go farther: Read Self-Esteem (revised edi-
tion) by Matthew McKay, Ph.D., and
Patrick Fanning (New York: St. Martin’s,
1994). This step-by-step program for
building self-esteem includes a detailed
description of how to use visualization for
self-acceptance.

Write a series of put-downs or nasty names on
individual slips of paper. Or invite your students
to do this, but be sure to read the names before
you use them to make sure they're not fvo nasty
(or obscene, personal, specific, racist, etc.).

Drop the slips into a hat. Invite one student to
draw a slip out of the hat and give it to you.
Write the put-down or name on the chalkboard.

Tell the class that they have your permission to
call the student that name (or use the put-down})
just for now because you're going to play a game.

Have the class form two Hnes with enough
space between them for you and the student to
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walk comfortably. As you and the student walk
through the group, the other students call him
or her the name (or use the put-down).
Meanwhile, you whisper positive comments in
the student’s ear. Examples: “You're not like
that.” “You can stay calm.” “Don’t believe what
they say.” “You're more mature than they are.”

Next, the student walks back through the group
alone, using positive self-talk (“I'm not like
that,” “I can stay calm,” etc.).

Repeat this game with the other students.
Afterward, talk about how they felt when you
whispered positive comments to them, and
when they used positive self-talk.

For more tips on helping students .develop this
powerful skill, see “Teach Positive Self-Talk”
(pages 68 and 71).

If you and your students did the “Build
Acceptance” activity (pages 16 and 19), stu-
dents learned ways to accept each other.
Victims and potential victims also need to
know how to accept themselves.

Most bullying victims are “different” from the
majority in one or more ways. Bullies zero in
on differences and make them the focus of
their attacks. Kids are bullied for being too tall,
too short, too thin, or too heavy; for having a
physical disability or learning difference; for
belonging to ethnic, racial, cultural, or reli-
glous groups that aren’t the “norm”; for hav-
ing special needs . . . for almost any reason
that sets them apart.

How can you help students accept themselves?
Here are several ideas to try. Ask other teachers
and experts (your school counselor, local
spokespersons, etc.} for more suggestions.

98 THE BULLY FREE CLASSROOM

e Model acceptance and affirmation by

learning as much as you can about your
students’ differences. Invite them to edu-
cate you.

When assigning projects and reports,
allow students to research their differ-
ences. A student who wears glasses might
report on the history of eyeglasses . . . and
identify famous people in history who
have worn them. A student with a chromnic
iliness might contact a national organiza-
tion, learn about other people who have
his or her illness, and share their stories.
FEncourage students to identify reasons to
be proud of their differences, and/or posi-
tive ways to cope with their differences.

Help students identify role models who
share their differenices. (Examples: Tom
Cruise, Whoopi Goldberg, Albert
Einstein, Thomas Edison, former U.S.
president George Bush, and race car driver
Jackie Stewart all have something in com-
mon; dyslexia.)

Ask your librarian or media specialist to
recommend books and other resources
related to your students’ differences.
Incorporate them into lessons and dis-
plays. Example: Look for Succeeding with LD

‘(Learning Differences) by Jill Lauren, M.A.

(Minneapolis: Free Spirit Publishing,
1997). Read 20 inspiring true stories about
people with LD.

On the Web, check out Disabilitylnfo.gov,
a gateway site to government resources for
people with all kinds of disabilities. Go to:
www.disabilityinfo.gov

Overweight students are often picked on
and rejected, especially if they lack social
skills. You might want to contact the
National Association to Advance Fat
Acceptance (NAAFA) for information
about its Kids’ Project. A nonprofit human
rights organization, NAAFA has been
working since 1969 to eliminate discrimi-
nation based on body size. Write or call:
NAAFA, PO Box 188620, Sacramento, CA




95818; telephone (916) 558-6880. On the
Web, go to: www.naafa.org

« Are there local support groups for people
with disabilities and other differences?
Find out and get in touch with them. You
might invite a speaker to visit your class
or school.

» Make it a privilege for students to help
those with special needs.

» As a class or a school, raise funds to buy a
piece of equipment or other resources to
help students with special needs.

« Help students talk. more. openly about

their differences. A willingness to talk

- indicates a positive attitude and accept-

ance, which serves as an example for

dthers. Students who are embarrassed ot

 ashamed of their differences can become
- targets for bullies,

» Help students develop a sense of humor.
Kids who can laugh at themselves are better
able to cope with teasing. Humor can also
defuse potentially volatile situations.

Students who are bullied often say that adults
“never noticed” the way they were treated. Try
seeing your classroom (and yourself) through
your students’ eyes.

Watch how students interact. Listen to how .

they talk to each other If you were a child,

would you be comfortable in your classroom? -

Would you feel safe, welcome, accepted, and
free to learn? Is this a place where you could be
and do your best without feeling threatened,
intimidated, or excluded? Would you feel as if
the teacher were approachable—as if the
teacher would really listen if you reported a
problem or asked for help?

Try being a student for an hour (or a day). Have
your students teach the lessons and manage the
class, You might learn a great deal about how
they see you.

Make several copies of “Ways to Stay Bully
Free” (page 100). Cut along the dotted lines and
give one card to each student. (Tips: Make
copies on heavy paper or thin cardboard.
Laminate them for durability.) Spend class time
discussing the ideas listed on the cards.
Students can keep the cards in their pockets or
backpacks and review them whenever they
need ideas or reminders.

Go farther: Get a classroom copy of Bullies
Are a Pain in the Brain, written and illus-
trated by Trevor Romain (Minneapolis:
Free Spirit Publishing, 1997). With wit and
humor, this little book teaches children
ages 8-13 ways to become bully-proof.

The Method of Shared Concern is a nonpuni-
tive, counseling-based intervention model that
was developed by Swedish psychologist Anatol
Pikas in the 1980s. It has since been used suc-
cessfully in many paits of the world.

It involves conducting structured interviews
with individual bullies, during which they are
asked to take responsibility for their actions
and commit to more responsible behavior.
Interviews are also done with victims and then
with groups of bullies and victims together.

This method is not designed to teach children

how to make friends, or to reveal detailed facts
about the bullying situation. It is designed to
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change the situation by getting children to
change their behavior.

Shared Concern seems to be most effective with
children age 9 and older, but it has also been
used with younger children. It involves a three-
stage interviewing and meeting process:*

- 1. individual interviews with each child
2. follow-up interviews with each child
3. a group meeting

PRELIMINARIES

1, Determine that a bullying situation
exists—that one or more children are
being bullied by another child or group,
and that this has been going on for a
period of time.

2 Get reliable information about who is
involved, and identify the ringleader of
the bullies.

3. Talk to the teachers of the bullies and the
victims. Schedule interviews with the chil-
dren. Ask the teachers not to alert the chil-
dren that they will be interviewed. They
should simply send the children to the
interviews as scheduled.

.g Important; Plan to conduct all of the
£ie) interviews in sequence, without a break,

so the children involved don’t have the
opportunity to talk to each other hetween
interviews.

4. Arrange to do the interviews in a room
where you'll have privacy and won't be
interrupted. It's best if there are no win-
dows. If windows can't be avoided, the
child being interviewed should sit with his
or her back to the window.

5. Know and wunderstand your role.
Throughout the interviews, you will be a
nonjudgmental facilitator who encour-
ages children to consider their own behav-

* The procedure and guidelines described here are adapted
from Tackling Bullying in Your School, edited by Sonia Sharp
and Peter K. Smith (Londomn: Routledge, 1994}, pp. 79-88.
Used with pexmission.

iors and the consequences of their behav-
iors, then suggest alternate behaviors.
Notes: Young children may find it difficult
to come up with ideas; you may need to
offer suggestions. Girls seem to have a
hard time finding a middle ground

- between “friends” and “enemies.” You
may need to explain that they're not
being asked to make the other children
their “best friends.”

INITIAL INTERVIEWS
(7-10 minutes each)

Interview the ringleader first, then the rest of
the bullies (if a group is involved), then the
children who are being bullied. See the guide-
lines and sample scripts on pages 102-103.

.g Important: The interviews must be non-
79\ confrontational. Students should appear
relaxed when they return to class.

Fach interview should end with the child agree-
ing to try his or her own suggestion(s) during
the following week.

FOLLOW-UP INTERVIEWS
(3 minutes each)

The purpose of the follow-up meetings is to
determine whether the children did what they
agreed to during the initial interviews. If they
did, congratulate them and invite them to the
group meeting.

Sometimes bullies don't try the suggestions
they agreed to try—but they do leave the vic-
tims alone. If this is the case, congratulate
them and invite them to the group meeting.
Leaving the victims alone is an important
change in behavior.

GROUP MEETING
(30 minutes)
The purpose of the group meeting is 10 maintain

the changes made since the initial interviews.

1. Meet with the bullies first. Ask them to
think of something positive they can say
to the victims.
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INTERVIEWING A BULLY: =
GUIDELINES

AND SAMPLE SCRIPT

Start by saying:

I hear you have been nasty to (student’s name). Tell me about it.

The bully will probably deny this. Follow up immediately with:
Yes, but nasty things have been happening to (student’s name), Tell me
about it. ‘ '

Listen to what the bully tells you. Be patient; give him or her time to think, and don’t worry
about lengthy silences. If the child doesn’t respond after a significant period of time has
elapsed, say:

It seerns that you don’t want to talk today. You'd better go back to class now.
He or she might start talking at this point. If so, just listen. Don’t accuse or blame. Avoid
asking questions. Try to determine if the child feels justified in his or her behavior toward the

victim. The child might feel quite angry toward the victim. Work toward an understanding
fhat the victim is having a bad time, whoever is to blame. Say with force and emphasis: ~ -

So, it sounds like (student’s name) is having a bad time in school.

By now, the child should assent to this. Move on quickly to say:
Okay. | was wondering what you could do to help (student’s name) in this
situation. '
See what solution the child can come up with. Be encouraging. If the child never offers a solu-
ton, ask:

Would you like me to make a suggestion?

If the child offers a solution that depends on someone else’s efforts (yours or the victim’s), say:

I was thinking about what you could do. What could you do?

If the child makes an impractical suggestion, don’t reject it. Instead, ask:

So, if this happened, the bullying would stop?

When the child proposes a practical and relevant solution, say:

Excellent. You try that out for a week, and we’ll meet again and see how
you've done, Good-bye for now.
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INTE RVI EWING VI CTIMS

,SFIMPLE SCRIPTS

NONPROVOCATIVE VICTIM

Teacher: Hello, Matthew. Sit down. I want to
talk with you because I hear some nasty
things have been happening to you.

Child: Yes. It's the others in my class. They
just keep on picking on me. They won't leave
me alone. They mess around with my bag. ..
putting stuff in it.

Teacher: You sound as if you're fed up with it.

Child: It just doesn’t stop. The rest of the
class joins in now.

Teacher: Is there anything you can thmk of
that mlght help the situation? -

Child: I could change schools.

Teacher: Mmm. So you feel it would be better
to get out of the situation altogether.

Child: Well, sometimes. But I don't suppose
my mother would let me. They're not so bad
when I hang around with Simon.

Teacher: So being with someone else helps
the situation?

Child: Yes. He backs me up when I tell them
to stop it.

Teacher: So he supports you?
Child: Yes. I could sit next to him.
Teacher: Okay. You do that over the next week

and then we’ll have another chat to see how
things have been going. Okay? Good-bye.

PROVOCATIVE VICTIM

Teacher: Hello, Matthew. Sit down. | want to
talk with you because [ hear some mnasty
things have been happening to you.

Child: Yes. It's the others in my class. They
just keep on picking on me. They won't leave

" me alone. They mess around with my bag . ..

putting stuff in it.

‘Teacher: You sound as if you're fed up with it.

Child: It just doesn't stop. The rest of the
class joins in now.

Teacher: Tell me more about what happens.
How does it all start?

Child: It’s usually when I go over and sit by
them, They just can’t take a joke.

Teacher: So you play jokes on them?

Child: Yes, just messing around.Igoon really
good vacations and they never do so I ask
them where they are going . . . it makes them
really mad. They're just jealous.

Teacher: Then they get angry with you, What
happens when they get angry with you?

Child: Well, that’s when they started messing
around with my bag.

Teacher: Is there anything you can think of
that might help the situation?

Child: I guess I could leave them alone.
Teacher: Okay. You do that over the next week

and then we'll have another chat to see how
things have been going. Okay? Good-bye.
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2. Ask the victims to enter the room. Place
their chairs where they won't have to walk
past the bullies to reach their seats.

3. Have the bullies say their positive state-
merits.

4, Congratulate everyone on their success—
they have made the bullying situation
better than it was.

5. Ask everyone how they can maintain this
new and improved situation.

6. Ask them what they will do if the bullying
starts again.

7. Introduce the idea of tolerance—being in
the same school and classroom without
quarreling, accepting each other’s differ-
ences, coexisting peaceably (but without
necessarily being friends).

It might not be necessary to meet again for sev-
eral weeks. Monitor the situation and call an
interim meeting if needed.

Developed by Barbara Maines and George
Robinson, the No Blame Approach encourages
children to take responsibility for their actions
and the consequences of their actions. Like the
Method of Shared Concern (see pages 99 and
101-104), this is a nonpunitive intervention
model that involves children directly in resolv-
ing a bullying situation.*

Step 1: Interview the bullied child

Talk with the child about his or her feelings. Do
not question the child directly about the bully-

* This description is adapted from Schocl Bullying: Insights and
Perspectives, edited by Peter K. Smith and Sonia Sharp
(London: Rouatledge, 1994), pp. 88-89. Used with permission.
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ing incident(s), but do try to establish who is
involved.

Step 2: Arrange a meeting for all the children
who are involved

Set up a meeting for all the children who are
directly involved. Include children who joined
in but did not directly bully the victim.

Step 3: Explain the problem

Tell the children how the bullied child is feeling.
You may want to use a drawing, poem, or other
piece of writing by the child to illustrate his or
her feelings. Do not discuss the details of the
tncident or blame any of the bullying students.

Step 4: Share responsibility

State clearly that you know the group is
responsible and can do something about it.
Focus on resolving the problem rather than
blaming the children,

Step 5: Identify solutions

Ask each child in turn to suggest a way in
which he or she could help the bullied child
feel happier in school. Show approval of the
suggestions, but don't ask the children to prom-
ise to implement them or go into detail about
how they will implement them.

Step 6: The students take action themselves

End the meeting by giving responsibility to the
group to solve the problem. Arrange a time and
place to meet again and find out how success-
ful they have been.

Step 7: Meet with them again

After about a week, see each student and ask
how things have been going. It is usually better
to see them individually in order to avoid any
new group accusations about who helped and
who didn’t. The important thing is to ascertain
that the bullying has stopped and the bullied
student is feeling better.




Do as much as you can to support closeness
and togetherness in your students’ families.
Examples: '

e Work with other teachers and staff to
schedule open houses, family nights, and
other events that welcome parents and
students.

+ Bring in speakers who talk about family
life and issues.

¢ Invite students to attend parent-teacher
conferences with their parents.

* Regularly call or write to parents. Let them
know about their children’s progress.
Report on something special their chil-
dren did—something that deserves praise
and recognition.

+ Have students interview their parents for
homework assignments.

When students develop close relationships
with adults—not only their parents, but also
other family and community members—they
learn important social skills and build their self-
confidence and self-esteem, This is important
for all students, and can be especially beneficial
to those who lack social skills and are victims or
potential victims of bullying.

SCHOOL STAFF

Do teachers, administrators, and other staff
members make the effort to get to know stu-
dents? Do they sponsor clubs, coach teams,
supervise before-school and after-school activi-
ties, and/or lead discussion groups for kids? Do

they take time to listen to students’ concerns
and offer support and advice? Talk with your
coworkers. What can you do individually and
together to form positive, meaningful relation-
ships with students?

Enlist the help of all school employees in mak-
ing students feel welcome, accepted, and appre-
ciated. Custodians, cafeteria workers, librarians,
office personnel, and others can greet students
by name, share a kind word with them, and
intervene if they see a student being mistreated.

Encourage school staff to find ways for students
with low self-esteem or poor social skills to
shine, Examples: A student could deliver the
principal’s telephone messages or help younger
children do library research.

GRANDPARENTS

Encourage students to spend time with their
grandparents, sharing their problems and con-
cerns as well as their achievements.

Because many of your students might not be in
regular contact with their grandparents, con-
sider establishing an Adopt-a-Grandparent pro-
gram in cooperation with a local nursing home
or retirement center,

Arrange for your class to visit their adopted
grandparents regularly. Bring class plays, presen-
tations, and musical performances to them.
Make artwork for the grandparents’ rooms and
send them cards on special occasions. Invite all
grandparents to visit your students at school and
volunteer in your classroom and on field trips.

CLUBS, GROUPS, TROOPS, AND TEAMS

Gather information about local and national
clubs, groups, troops, teams, and organizations
led by caring adults. Examples:

Boy Scouts of America
Contact your local council or visit the Web site:
www.scouting.org

Boys & Girls Clubs of America
Contact your local club or visit the Web site:
www.bgca.org
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Camp Fire Boys and Girls
Contact your local council or visit the Web site:
www.campfire.org

4-H
Contact your local program or visit the Web site:
www.4-h.org

Girl Scouts of the US.A.
Contact your local council or visit the Web site:
www.girlscouts.org

Girls Incorporated
Contact your local affiliate or visit the Web site:
www.girlsinc.org

You might also invite representatives to visit
your class, tell about their organizations, and
talk with your students.

% Go farther: Check out the Directory of
American Youth Organizations online at the
National Youth Development information
Center’s site (ww.nydic.org). This guide Lists
and describes more than 500 hobby groups,
academic and sports clubs, character-
building and service groups, organizations
for peace and global understanding, con-
servation and humane education groups,
and more for young people—all adult-
sponsored and national in scope.

COMMUNITY MEMBERS

Start a card file or computer database of people
in your community who are willing to spend
time with students—exploring shared interests,
helping kids develop their talents, and making
a difference in their lives. Pair interested stu-
dents with caring adults.

Important: You'll want to get parents’ per-
\ mission and take all safety precautions.

Check with your principal about how to
proceed.

MENTORS

Kids of all ages have formed strong relation-
ships with mentors—caring adults who make
active, positive contributions to their lives.
You might find out if teachers, administrators,
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and other school staff are willing to serve as
mentors; match them up with students who
share their interests and arrange for them to
spend time together. Parents might be avail-
able to mentor other students in your class.

To learn more about mentoring and mentor-
ships, contact these organizations:

Big Brothers Big Sisters of America

The oldest mentoring organization serving
youth in the country, BBBSA has provided one-
to-one mentoring relationships between adult
volunteers and children at risk since 1904.
BBBSA currently serves over 100,000 children
and youth in more than 500 agencies through-
out all of the United-States. Contact your local
office or visit the Web site: www.bbbsa.org

The National Mentoring Partnership

A resource for mentors and mentoring initia-
tives nationwide, the National Mentoring
Partnership forges partnerships with commu-
nities and organizations to promote mentor-
ing. It also educates youth and adults about
how to find and become mentors. Write or
call: The National Mentoring Partnership,
1600 Duke Street, Suite 300, Alexandria, VA
22314; telephone (703) 224-2200. Or visit the
Web site: www.mentoring.org

Students who ate bullied at school need places
to go where they feel safe and accepted. Work
with other teachers, your principal, and staff to
set aside a special room or place where all stu-
dents are welcome. Provide adequate supervi-
sion. Older students can help run a quiet
activities room.

If space in your school is tight, you might iden-
tify a corner of the media center or cafeteria as
a safe haven. Or use your classtoom Peace Place
(see page 38).

Go farther: Find out about McGruff
houses or block parent programs in the




neighborhoods where your students live,
then let students know that these havens
exist. A McGruff House is a safe place espe-
cially for kids who are bullied, followed, or
hurt while walking in a neighborhood. It
has a picture of McGruff the Crime Dog
and the words “McGruff House” in a win-
dow or on a door. For neighborhoods that
don’t have McGruff houses or programs,
talk with parents and encourage them to
work with their neighbors or police depart-
ment to start them. For more information
about McGruff, write or call: National
Crime Prevention Council, 1000 Connec-
ticut Avenue, NW, 13th Floor, Washington,
DC 20036; telephone (202) 466-6272. On
the Web, go to: www.ncpc.org '

Lead class discussions, small group discussions,
ot role-plays around “What If?” questions.
Examples:

« What if you're walking down the hall and
someone calls you a bad name?

+ What if someone tries to make you give
him (or her) your lunch money?

» What if someone picks a fight with you?

¢ What if someone pushes you down on the
playground? '

 What if someone spreads a nasty rumor
about you?

Invite students to contribute their own “What
If?” questions to talk about or act out. Don’t be
surprised if this takes an interesting twist. The
questions students offer might relate to real bul-
lying incidents they have experienced or wit-
nessed—and you haven't heard about until now.

As students come up with suggestions or role-
play possible ways of coping with problem sit-
vations, remind them that bullies enjoy
having control over their victims. They target

individuals who are physically weaker and lack
confidence. Guide students to come up with

answers that are assertive, confident, and

strong—and, at the same time, aren’t likely to
make things worse,

Tip: 1f you and your students haven't done the
“Explore Ways to Deal with Bullies” activity
(page 41), you might want to do this before
playing “What If?”

Bully-victim relationships always involve the
unequal distribution of power. Bullies have it,
victims don’t—or bullies have most of it and
victims have very little.

Look for opportunities to boost the power of
students who are bullied or at risk for being bul-
lied. Examples:

« Praise them sincerely, appropriately, and
publicly.

¢ Learn their skills and areas of expertise,
then suggest that other students consult
them as “experts” on a topic.

+ Show that you trust them and have confi-
dence in their abilities. From time to time,
give them special tasks to do. Make sure
these are tasks that other students would
find desirable and enjoyable. Assigning
“busy work” or “grunt jobs” further stig-
matizes victims and potential victims.

Equalizing the power can be a delicate balance.
Youw'll want to offer victims chances to suc-
ceed—but without making them “teacher’s
pets.” (See also “Give Them Opportunities to
Shine,” page 108.) Be careful not to pit victims
and bullies against each other as you're hand-
ing out praise and special tasks. This might
make the bully even more determined to show
the victim who's in charge.
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Students who are bullied have plenty of experi-
ence feeling isolated, excluded, rejected, and
afraid. They need experience feeling welcome,
safe, and accepted.

You might start a counseling group (see
“Provide Counseling,” page 89) for any students
who need help making friends and practicing
social skills—not just bullying victims. Other
types of groups to consider are:

s a peer support group

» a new student orientation group
* a cooperative learning'group

* a special interest group or club

For students who aren’t ready to integrate with
their peers during unstructured times (such as
recess), you might start a club that meets at
those times. This approach has been used effec-
tively in England. Meetings can be structured
around specific topics (how to make friends,
how to stand up to bullies, etc.), or students can
learn and practice social skills. Some of the
meetings should be set aside for fun and play.

This club also provides an alternative for stu-
dents who are new to the school and not yet
comfortable or confident on the playground.
The club should provide a well-supervised envi-
ronment that allows and encourages friend-
ships to form. Once they do, students may be
less reluctant to go outside and play.

You can also suggest that students get involved
- with groups, clubs, and youth-serving organiza-
tions in your community. For starter ideas, see
pages 105-106. Parents can also arrange these
oppottunities for their children; you might
raise the topic during a parent-teacher confer-
ence. The goals of any group involvement
should be to develop the student’s peer support
network, self-confidence, and social skills.
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Increase students’ social contacts by giving
them specific responsibilities that are social in
nature. Examples: tutoring other students on
the computer, working in the school office,
mentoring younget students, reading aloud to
younger students, being in charge of group
projects. This offers them opportunities to
interact with others, help their peers, and
demonstrate their skills, Plus assigning students
these responsibilities shows that you trust and
accept them. (See also “Equalize the Power,”
page 107.)

Help students discover and develop their tal-
ents and skills. This boosts their self-confi-
dence and increases their standing among
their peers. Example: If one of your students
enjoys making kites, he or she could bring
some examples for show-and-tell, teach other
students what he or she knows, and lead a
project on kite-making related to a science or
geography lessomn.

Writing is a way to get in touch with our feel-
ings, record events in our lives, formalize our
plans and goals, and explore what's important
to us. For students who are bullied, writing is a
way to regain some of the power they've lost—
and keep track of important details (what hap-
pened when, who did or said what) that you
and other adults can use to stop the bullying
and prevent future bullying. Written records
make bullying easier to prove.

If possible, give students spiral-bound note-
books or small blank journaling books.* In one-
on-one or small group meetings, explain or
demonstrate some of the ways they might use

* Sge aiso “Weekly Journaling” (pages 38-39).




their journals. Or give them a topic to write
about each week. Examples:

s a time when I was bullied (what hap-
pened, who was there, how [ felt about it,
what I did about it)

¢ a list of people I can talk to about my
problems—people I trust

 a list of people I can count on to help me

* a list of things I can say when a bully
teases me or calls me names

e alist of funny things I can say to a bully
» ways to build my self-esteem

» good things 1 can tell myself (positive
self-talk)

Students might use their journals to tell you
about things that are happening in their lives—
things they don’t feel comfortable talking about.

Students can learn to dodge potential bullying
situations by planning ahead. With the whole
class or in small groups, work with students to
brainstorm ways to avoid bullies, ways to stay
safe in their everyday lives, and ways to be
more observant. Examples:

e When you're walking down the hall and
you see a bully, don’t make eye contact.
Stay as far away from the bully as you
can. Try to keep other people between
you. I possible, turn and go in a different
direction.

» Travel in groups. When you're on the
playground, stay close to a friend or two.
When you're in the lunchroom, sit with
kids who are friendly to you.

» Make a list of places where you feel unsafe.
Plan to stay away from those places. If

that’s not possible, make sure you never
g0 to those places alone. This might mean
changing your route to school, avoiding
parts of the playground, or only using
common rooms or bathrooms when other
people are around.

» If you notice a bully coming toward you,
walk calmly but quickly in the opposite
direction.

» Stay away from anyone who makes you
feel uncomfortable, anxious, scared, wor-
ried, or nervous.

» When you're walking in a public place,
don’t look at the ground. Look around
you and notice who else is there.

» Always let a trusted friend or caring aduit
know where you're going,

 Stick with a group, even if they aren’t your
friends.

Distribute copies of “Planning Ahead” (page
110). Students can complete them on their
own, or work in pairs or small groups. -
Afterward, share and discuss responses. Praise
students for coming up with good ideas.

Teach these skills to students you believe are
ready to go beyond the basics (stay calim, walk
away, join a group, tell an adult). Use demon-
stration, discussion, role-playing, and plenty of
guided practice. Nofe: Some students may be
too timid to try these approaches, If that's the
case, don't force it.

1. Agree with everything the bully says
Examples: “Yes, that's true.” “You're right.” "I

see what you mean.” “You are absolutely 100
percent correct! I am a wimp!”
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PLANNING AHEAD

| - —

Ways to avoid bullies:

Ways to stay safe:

Ways to be observant:

From The Bully Free Classroom by Allan L. Beane, Ph.D., copyright © 1999
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2. Disarm the bully with humor

Laugh and walk away. Or laugh and don't walk
away. Act as if the two of you are sharing a good
joke. Play along. When the bully starts laugh-
ing, you can say something like, “Wow, that
was fun! See you later. Gotta go!”

Turn a put-down into a joke. Example: “You
called me a wimp. You're right; I need to lift
weights more often.”

When a bully mocked her stutter, one student
replied, “If you can't st-st-stutter better than
that, I'll have t-t-to g-g-give you I-l-lessons.”

3. Bore the bully with questions

Examples: “I'm a wimp? What do you mean by
that? How do you know I'm a wimp? Do you
know any other wimps? Have you compared
me to them? Am I more or less wimpy than
they are? What exactly is a wimp, anyway?”

4. Be a broken record T

Whatever the bully says, say the same thing in

response . . . over and over and over again.
Examples:
Bully: “You're a wimp.”

You: “That’s your opinion.”
Bully: “Yeah, and I'm right.”
You: “That’s your opinion.”
Bully: “So what are you going to do about it?”
You: “That'’s your opinion.”
Bully: “You'd better shut up.”
You:  “That’s your opinion.”
Bully: “I'm getting sick of you.”
You:  “That’s your opinion.”
Bully: “I mean it! Shut up!”
You: “That’s your opinion.”
Bully: “Oh, forget itl”

Bully: “You want to fight?”

You: “Idon’t do that.”

Bully: “That’s because you're a wimp.”

You: “Idon't do that.”

Bully: “You're too scared to fight, You're
chicken.”

You: ‘I don’t do that.”

Bully: “Fll bet I can make you fight.”

You: “I don't do that.”

Bully: “What’s with you? Is that all you can
say?”

You: “Idon'tde that.”

Bully: “Oh, forget it!”

5. Just say no

Examples: “You can’t have this toy. I'm playing
with it now.” “You can’t have my lunch. I'm
eating it.” “You can’t have my money. I need it
to buy lunch later.” “You can’t have my pencil.
I need it. Give it back.”

6. Use “fogging”

If being assertive and telling a bully to stop call-
ing you names doesn’t work, try responding
with short, bland words and phrases that neu-
tralize the situation. Examples: “Possibly.” “You
might be right.” “It might look that way to
you.” “Maybe.” “That’s your opinion.”

7. Use “Nonreward Retort Strategies”

These strategies were developed by Dorothea
M. Ross, Ph.D., to empower children to combat
teasing on their own.*

» Exhaust the topic. Stay calm and confi-
dent. Respond to the bully by asking ques-
tions after each put-down that require the
bully to explain or expand on his or her
comments. Example: “You called me
‘fatso.” What do you mean by 'fatso’? Can
you explain how big a person has to be in
order to be fat? How many students in our
school are fat?” The bully may get tired of
the questioning and walk away.

e Make an asset of the topic. If a bully tar-
gets a difference and uses it as a topic for
put-downs, turn the difference into an
asset, Example: A student lost his hair after
a series of medical treatments. A bully
started teasing him about it. The student
explained that a lot of famous people are
bald, and he hoped he’d stay bald at least

* Reprinted from Childhood Bullying and Teasing by
Dorothea M. Ross, Ph.D. {(Alexandria, VA: American
Counseling Association, 1996), © ACA. Reprinted with pez-
mission. No further reproduction authorized without writ-
ten permission of the American Counseling Association.
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until Halloween. This took the bully by
surprise, and he stopped the teasing.

¢ Give the teaser permission to tease.
Example: “It's ckay te say whatever you
want. It doesn’t bother me.”

8. Use “Punishment Retort Strategies”

Here are more strategies developed by Dorothea
M. Ross, Ph.D., to empower children to combat
teasing on their own.*

¢ Act like you can’t remember the bully’s
name.

* Respond with a comment like, “It takes
one to know one.” Then turn and walk
away, saying, “I'll leave and let you think
about that.”

¢ Reverse the teasing. Give the bully the
same put-dowrL.

¢ Call the bully by name and ask, “What did
you say?” and “Could you say that again?”
The bully may repeat what he or she said
two or three times. Then you, in a conde-
scending manner, say something like
“Good boy, Sam! You said that three
times.” ‘

+ Make the bully look foolish when he o
she says the obvious, Example: “He noticed
that I don't have any hair, Wow!”

* Make the bully look ignorant about med-
ical conditions. Correct the bully by giv-
ing accurate information about your
medical condition. Then say something
like, “You must not read much, or you'd
know that.”

» Make fun of the bully for repeating
taunts. Nod when the bully says some-
thing, then wait for the bully to repeat
himself or herself. Then say something
like, “You keep saying the same thing
over and over. Can you say it in a differ-
ent way, or even sing it?”

* Thid.
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* Anticipate the bully’s put-downs. Move
closer to the bully before he or she has
said anything, and ask, “What do you
have to say today?” Then reel off several
put-downs the bully has used before.

Tip: Tell the student that the bully might have
comebacks for any of these strategies. Ask the
student to report back to you on what the bully
says. Then work with the student to improve
his or her efforts.

Teachers can be bullied, too. Maybe you have
an intimidating or aggressive student—some-
one who makes you feel uneasy or threatened.
Or maybe the problem is a coworker, a group of
your coworkers, or a supetior.

Check your school or district policies on how to
handle student bullies. There should be guide-
lines in place. If none exist, talk with your prin-
cipal and other teachers about this issue.

§2% Go farther: Contact the Crisis Prevention
Institute (CPI) and ask about their
Nonviolent Crisis Intervention program,
which teaches the safe management of dis-
ruptive or assaultive behavior. Many
schools and districts have benefited from
this training. Write or call: Crisis
Prevention Institute, Inc., 3315-K North
124th Street, Brookfield, W1 53005; toll-free
telephone 1-800-558-8976. On the Web, go
to: www.crisispreventtion.com

What if you're being bullied by your coworkers
or supetiors? (Workplace bullying is on the rise,
and schools are workplaces, just like businesses
or factories.) Talk to your principal. Talk to your
union representative. You don’t have to put up
with rude, hostile behavior or put-downs. Learn
about the laws that protect you.

{“’f}é Go farther: Contact the Campaign
74y Against Workplace Bullying (CAWB).

Founded by Gary Namie, Ph.D., and




Ruth E Namie, Ph.D., this nonprofit
organization acts as a resource for
emnployee and employer solutions. Write
or call: The Campaign Against Workplace
Bullying, PO Box 29915, Bellingham, WA
98228. CAWB's Web site offers informa-
tion, research results, surveys, and news
articles about workplace bullying. Go to:
www.bullybusters.org .

Meanwhile, here are some commonsense tips
you can follow to safeguard yourself:

Vary your routine. If you walk to and from
school, don't always walk the same route
at the same time. If you drive, change your
route frequently (and try stopping for cof-
fee at a different place now and then).

Pay attention to your infuition; act on it.
It’s better to be safe and risk a little embar-
rassment than stay in an uncomfortable sit-
uation that may turn out to be dangerous.

Don't label keys with your name or any
identification.

Try not to overload yourself with books
and other materials when walking down
the hall or walking to and from the school
building.

Before or after school hours, check your
surroundings before getting out of your caz.

Have vour keys ready before you leave the
school building. Look inside and under
your car before getting in, and always lock
your car.

If your school has an elevator, stay close to
the controls and locate the emergency
button.

Get to know your coworkers and look out
for each other.

Walk with confidence. Be assertive, Watch
your body language. (See pages 53-54.)

Be extra watchful when you're walking
between buildings, in poorly lighted areas,
etc. Try to have another adult with you.

If you feel that you're in serious, immedi-
ate danger from a bully, don’t try to
defuse the situation on your own. Get
help from school security or law enforce-
ment personnel.
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