B ullies need help—the sooner the better. Bullying among primary school-age children is recognized
as an antecedent to more violent behavior in later grades. If children don't learn to change their
behaviors, bullying becomes a habit that carries forward into their teens and their lives as adults.

Although bullies may be popular in the early grades (because they're powerful, others look up -

to them), their popularity wanes during late adolescence; by the time they reach senior high, their
peer group may be limited to other bullies or gangs. They may get in trouble with the law; studies
show that one in four bullies will have a criminal record before age 30. They may bully their spouses,
children, and coworkers and have difficulty forming and sustaining healthy, positive relationships.

The “Creating a Positive Classroom” section of this book includes many tips and strategies that
can help all students—including bullies—learn better ways of relating to others. Some of the strate-
gies in “Helping Victims” can be adapted for use with bullies and potential bullies. Examples:

* “BEncourage a Positive Attitude” One of the strategies in “Helping Victims” is
(page 93) meant to be used with both victims and bullies:

* “Build Students’ Self-Esteem” (pages e “Try the Method of Shared Concern”
95-97); although it's a myth that all (pages 9% and 100-104)

bullies have low self-esteem, some do
Some of the strategies in “Helping Victims” will

» “Teach Positive Visualization” (page 97) benefit all of your students. Examples:
s “Give Them Opportunities to Shine” ¢ “Encourage Strong Family Relationships”
(page 108) (page 1035)

e “Encourage Relationships with Other
Adults” (pages 105-106)

“Helping Bullies” focuses mainly on suggestions for working with bullies or potential bullies,
As you try these ideas in your classroom, here are some good things you can expect to happen:
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Your students will learn how to:
* change their thinking

* know what to expect when they use
inappropriate behavior

* accept responsibility for their behavior
* manage their anger

* explore positive ways to feel powerful
* understand why they bully others

¢ stop bullying.

You'll discover how to:

identify bullies or potential bullies
* have clear consequences in place

* work to change bullies’ behavior—
without being a bully yourself

e communicate with parents

* teach students positive ways to
feel powerful

+ change bullies’ thinking, not just
their behavior.

Important: Most children can change their behavior with guidance and help from caring
£ adults. Sometimes, however, you might encounter a student who resists your efforts and sim-
ply won't change. Find out ahead of time what your school and district are prepared to do in
these extreme circumstances. When you truly ran out of options—when strategies don't work,
the parents can’t or won't supporf your efforts, and the student’s behavior gets progressively
wotse—you may have no choice but to take the problem to your principal or other adminis-
“trators and leave it in their hands. The ideas in this bock are not intended to help incorrigible
bullies or children with severe behavioral and personality problems.

The first and most important thing you can do
to help bullies is notice their behavior and
respond appropriately. '

Obviously, you want to catch them “being
bad"—teasing, using hurtful words, intimidating
other students, hitting, shoving, kicking; and so
on—and put a stop to that behavior as soon as
you become aware of it. See “Act Immediately”
(pages 85-86) for specific suggestions on inter-
vening with bullying you witness personally or
learn about in another way; see also “Have Clear
Consequences in Place” (pages 126-128).
‘% Go farther: Contact the Crisis Prevention
Institute (CPI) and ask about their
. Nonviolent Crisis Intervention program,
which teaches the safe management of dis-
ruptive or assaultive behavior. Many
schools and districts have benefited from
this training. Write or «call: Crisis
Prevention Institute, Inc., 3315-K North
124th Street, Brookfield, WI 53005; toll-free
telephone 1-800-558-8976. On the Web, go
to: www.crisisprevention.com

e
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Not as obviously (antd sometimes not as eas-
ily), you also want to catch them being good. No
one can be a bully 24 hours a day; even the
worst bully takes an occasional break. Bullies
need “strokes” as much as other students—
probably more,

s Recognize and reward positive and accept-
ing behaviors whenever you observe
them. This will increase the likelihood
that such behaviors will be repeated.

» (Go the extra distance and praise behaviors
you might take for granted in other stu-
dents—waiting one’s turn, sharing, saying
please or thank you.

» (Create situations that give bullies the
opportunity to shine. Examples: Ask a prob-
lem student to help you with an important
project. Or send an older bully to a younger
class to help a student practice spelling
words or do math problems. Then recog-
nize your student’s positive behavior.

Of course, you'll want to notice and praise pos-
itive, prosocial behaviors in alf of your students.
You can do this verbally each day (“Thanks for




helping, Evan.” “Nice job, class. You're making
our new student feel welcome.”). You might also
award special certificates recognizing specific
behaviors. Students will appreciate “You Were
Caught Being Good!” certificates (page 118)—
and parents will treasure them.

Tip: In one school, students who are seen or
reported as displaying positive social interac-
tions (sticking up for a friend, making a new
friend, welcoming or accepting a new student,
being a good role model, cooperating, showing
empathy, etc.) are given a “Gotchal” card to
sign. The cards are entered in a prize drawing at
the end of each week.

@ Go farther: Work with other teachers and

W administrators to arrange 2 special awards
ceremony to be held once a month or
several times a year, Try to schedule it for
a time when parents and grandparents
can attend. Instead of handing out the
usual awards—for athletic or academic
achievement—reserve this ceremony for
students whose prosocial behaviors have
made a positive difference in your class-
room and school.

Finally: Monitor your own interactionis with
your students. Are they mostly negative, mostly
positive, or a mixture of both? Make an effort to
increase the number of positives—smiles,
acknowledgments, words of praise and
approval, thank-yous, nods. The National
Association of School Psychologists (NASP) rec-
ommends that teachers give approximately five
posttives for each negative. Keep track of your
behavior for a day or two. How close do you
come to the five-to-one ratio? Is there room for
improvement?

Bullies can be distracting, disruptive, annoying,
frustrating, and even scary at times. But they
need as much help, understanding, and compas-
sion as you can give them. Food for thought:

» Many bullies have family problems—par-

ents, siblings, or other bigger, stronger
people who bully them. They don't know
other ways to behave. And even if they
learn and observe other ways in your class-
room, they experience a sort of “disso-
nance” when they return home. Like
children of divorced parents who alternate
between their parents’ homes, they must fit
into both environments, and it's not easy.

Many bullies are angry all or most of the
time. Being angry is no fun—especially if
you're not really sure why you're angry,
you don’t have anyone to talk to about
your anger (or think you don’t, and even
if you do, you might not know how to talk
about if), and your peers avoid and fear
you. For some bullies, being angry is a
vicious circle, and they're caught in the
middle with no way out.

It's hard to be the meanest, toughest kid in
the classtoom or on the playground.
You'te always having to prove yourself
and fend off other kids who want to take
over as meanest and toughest.

t’s hard to feel that you always have to
win and can’t ever lose. No one likes to
lose, but bullies can’t afford to lose—it's
too risky. So they cheat, play dirty, and
intimidate anyone who stands in their
way. And eventually no one wants to play
with them or against themn.

Many bullies are jealous of other people’s
success. jealousy is a nasty, uncomforiable
feeling. It's so overpowering that it can
prevent you from enjoying your own suc-
cesses—or distract you so much that you
don't achieve your true potential.

Some bullies never wanted to hurt or
harass anyone else. They were bullied by
someone else into joining a bully gang
and are going along just to stay on the
bully’s good side.
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You Were Caught Being

00!

Today’s date:

Your name;

Teacher's comment:

Teacher’s signatuze:

From The Bully Free Classroom by Allan L. Beane, Ph.D., copyright € 1999
Pree Spirit Publishing Inc., Minneapolts, MN; 800/735-7323 (www.freespirit.com).
This page may be photocopied for individual, classroom, or group work only.




« Bullies lack social skills. When you don’t
know how to get along with others, and
when you see groups of friends hanging
out, laughing, telling jokes, and enjoying
each other’s company, you know you're
missing out on something important . . .
but you don't know how to get it for your-
self. Which may be another reason why
bullies are so angry.

e Bullies have hangers-on, “henchmen,” or
“lieutenants,” but they seldom have real
friends. Life without friends is lonely.

The bullies in your classroom may be some of
the most unpleasant, least appealing kids you
know. The good news is, they’re still kids . . . for
now. As kids, they have the potential to learn,
grow, and change.

You may know that some students in your
classroom are bullies; either you've seen them
in action yourself, or you've heard reports from
other students and teachers. But what about
the bullies whose actions aren’t noticed by
adults, whose victims are too intimidated or
ashamed to come forward, and whose witnesses
either don’t want to get involved or fear
reprisals if they do? And what about those stu-
dents who haven'’t started bullying others but
may be heading in that direction?

“Identify Victims or Potential Victims” (pages
78-81) explains how to look for warning signs
and seek input from students’ parents. You can
use similar approaches to identify buliies or
potential bullies.

LOOK FOR WARNING SIGNS

For any student you suspect might be a bully or
potential bully, complete the “Warning Signs”
checklist (pages 120-121).

n Important: These forms should be kept
confidential. You may want to share them

with other adults—teachers, your princi-
pal, the school counselor, the student’s
parents—but they should never be accessi-
ble to students.

GET PARENTS’ INPUT

If a student shows some or many of the warn-
ing signs, contact the parents. Arrange a face-
to-face meeting at school. You may want to
include the school counselor or psychologist in
the meeting.

No parent wants to hear that his or her child
might be a bully or potential bully, so you'll
need to handle this very carefully. You might
start by emphasizing your commitment to cre-
ating a positive classroom environment where
every student is valued, accepted, safe, and
free to learn. Share information about what's
being done at your school to reduce and elim-
inate bullying.

Next, tell the parents about the posifive behav-
iors you've observed in their child. (See “Catch
Them in the Act,” pages 116-117.} Parents love
hearing good things about their children, and
this sets the stage for a productive meeting.

Then tell the parents that you've noticed some
behaviors at school which may indicate their
child is bullying others or might be headed in
that direction. Give examples. Explain that
there are other behaviors that don’t show up at
school, and you need their help identifying
those behaviors,

Ask if they have noticed any of the following in
their child:

« having more money than he or she
can explain

» buying things he or she normally
can’t afford

* having new possessions (games, clothing,

CDs, etc.) and claiming that “my friends
gave them to me” ‘
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WARNING SIGNS ~

The following behaviors and traits may indicate that a student is bullying others or, if bullying
isn't yet evident or hasn'’t been reported, has the potential to become a bully. For any student you're
concerned about, check all that apply.

Today’s date:

Student’s name:

. Enjoys feeling powerful and in control.

Seeks to dominate and/or manipulate peers.

May be popular with other students, who envy his or her power.

Is physically larger and stronger than his or her peers.

Is impulsive.

LIRS B T B T

Loves to win at everything; hates to lose at anything. Is both a poor winner
(boastful, arrogant) and a poor losez.

_ 7. Seems to derive satisfaction or pleasure from others’ fear, discomfort, or pain.

8. Seems overly concemned with others “disrespecting” him or her; equates
“respect” with fear.

____ 9. Seems to have little or no empathy for others.
___10. Seems to have little or no compassion for others.

11, Seems unable or unwilling to see things from another person’s perspective
or “walk in someone else’s shoes.”

__ 12, Seems willing to use and abuse other people to get what he or she wants.

13, Defends his or her negative actions by insisting that others “deserved it,”
“asked for it,” or “provoked” him or her; a conflict is always someone
else's “fault.”

_ 14, Is good at hiding negative behaviors or doing them where adults can’t notice.
__ 15, Gets excited when conflicts arise between others.

_...16. Stays cool during conflicts in which he or she is directly involved.

e ——-
CONTINUED
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17

. 18.
—19.
20,
21,
22,

.23,

.24,

25,
26.
27.

___28.

29
30,

___ 31,
_ 32,
33,
__ 34,

35,

WARNING SIGNS (continued)

Exhibits little or no emotion (flat affect) when talking about his or her part
in a conflict.

Blames other people for his or her problems.

Refuses to accept responsibility for his or her negative behaviors.
Shows little or no remorse for his or her negative behaviors.

Lies in an attempt to stay out of trouble.

Expects to be “misunderstood,” “disrespected,” and picked on; attacks before
he or she can be attacked.

Interprets ambiguous or innocent acts as purposeful and hostile; uses these as
excuses to strike out at others verbally or physically.

“Tests” your authority by committing minor infractions, then waits to see
what you'll do about it.

Disregards or breaks school and/or class rules.
Is generally defiant or oppositional toward adults,

Seeks/craves attention; seems just as satisfied with negative attention as
positive attention.

Attracts more than the usual amount of negative attention from others;
is yelled at or disciplined moze often than other students.

Is street-smart.

Has a strong sense of self-esteem. Tip: This is contrary to the prevailing myth
that bullies have low self-esteem. In fact, there’s little evidence to
support the belief that bullies victimize others because they feel bad about
themselves.

Seems mainly concerned with his or her own pleasure and well-being.
Seems antisocial or lacks social skills.
Has difficulty fitting into groups.

Has a close network of a few friends (actually “henchmen” or “lieutenants”),
who follow along with whatever he or she wants to do.

May have problems at school or at home; lacks coping skills.

From The Bully Free Classroom by Allan L, Beane, Ph.D., copyright © 1999
Free Spirit Publishing Inc., Minneapolis, MN; 800/735-7323 (www.freespirit.com).
This page may be photocopied for individual, ciasstoom, or group work only.

121




o defying parental authority; ignoring or
breaking rules; pushing parental bound-
aries harder thamn ever

* hehaving aggressively toward siblings

» exhibiting a sense of supetiotity—of being
“right” all the time

. being determined to win at everything;
being a poor loser

* blaming others for his or het problems

* refusing to take responsibility for his or
her negative behaviors

What else can the parents tell you? What else

have they noticed that you should know—that

might help you help their child?

A Important: Studies show that bullies often

£:¢\ come from homes where physical punish-
ment is used, where children are taught to
handle problems by stziking back physi-
cally, and where parental involvement
and warmth are minimal or lacking. But
never assume that this is true for every

child. In my experience, parents of bullies

are deeply concerned about their children.
They want their children to be accepted
by others; they want them to develop
social skills, friendships, and positive char-
acter traits including tolerance, compas-
sion, and empathy. So instead of
expecting the worst, hope for the best.
Project a sense of optimism; communicate
your belief that you and the parents can
work together to turn the child around.

You'll also want to talk with the parents about
how bullying violates your school and class-
room policies and rules. Mention the conse-
quences of such behavior, but don’t dwell on
these too long. Rather, the purpose of this
meeting should be to identify warning signs
and reach an agreement that everyone
involved—you, the parents, and the counselor
(if present)—will work together to help the stu-
dent. Make it clear that you have high expec-
tations that the problem can and will be
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resolved successfully. You want the parents to
leave your meeting with a desire to work with
you on their child’s behalf, not the feeling that
you and the school are united “against” them
and their child.

Toward the end of the meeting, give parents a
copy of “Bringing Out the Best in Kids: Tips for
Parent{s” (pages 123-124), Explain that this is a
list of suggestions they can fry at home. Answer
any questions they may have. Tip: You may
want to find out ahead of time about parenting
courses and resources available in your commu-
nity, so you can give this information to par-
ents who want it.

Thank the parents for coming in and talking
with you. Tell them that you'll communicate
with them often about their child’s behavior
and progress, and ask them to do the same for
you. Then be sure o follow through.

Make a written record of your meeting. Note
any relevant information the parents shared
with you, any conclusions you came to, and
any agreements you reached.

When faced with a bully and frustrated or
angered by his or her behavior, it’s easy for
adults to “lose their cool.” Shouting, spanking,
and threats aren’t uncommon.

Severe punishment may suppress the current
behavior, but it doesn't teach alternate behav-
iors, including positive ways to act. Here are
eight more reasons why “bullying the bully” is
always a bad idea:

1. Adults who respond to bullies with vio-
lence, force, or intimidation are modeling
and reinforcing the same behaviors
they're trying to change. Children imitate
what they see adults do.

2. Severe punishment reinforces the power
imbalance and shows kids that bullying
is acceptable.




BRINGING OUT THE BEST IN.KIDS -

H
[

Ti_pfs,;’fo‘r Parents - ..

1. Have regular home meetings with your child. Show interest in what he or she
is doing. Ask questions and be a good listener. Who are your child’s friends?
What are your child’s likes and dislikes? How does your child spend his or her
time at school, and away from school when he or she isn't with the family? Tip:

‘Some of the best family discussions happen around the dinner table.

2. Make a real effort to spend more positive time with your child than you already
do. Try to do things together that your child enjoys. Encourage your child to
talk about his or her feelings. Ask how the day went. Praise your child as often
as possible. Give your child opportunities to do well-—by helping you with a
chore, taking on new responsibilities, or showing off a talent or skill.

3. Monitor the television shows your child watches, and reduce the amount of TV
violence he or she is exposed to. Experts have found that TV violence has a neg-
ative effect on children. Also limit the amount of violence your child encounters
in video and computer games.

4. Supervise your child’s whereabouts and activities even more closely than you
already do. Set reasonable rules and limits for activities and curfews. Make ita
point to always know where your child is and who he or she is with.

B. Consider enrolling your child in a class on conflict resolution, stress manage-
ment, anger management, friendship skills, or self-defense. Check with your
child’s teacher or commuriity resources—your local public library, YMCA or
YWCA, community education, etc.

o Important: Self-defense classes aren’t about being aggressive. They're

about avoiding conflict through self-discipline, self-control, and improved

self-confidence. Most martial arts teach that the first line of defense is
nonvioclence, -

&. If your child’s teacher has told you that your child is bullying others, take it
seriously. Kids who bully often have serious problerns later in life.

» Talk with your child. Be aware that your child might deny or minimize his ot
her behavior; this is normal, Don’t blame; don't ask “why” something hap-
pened or “why” your child acted in a certain way, because this may lead to lies
and excuses. Stay calm and make it clear that bullying is NOT okay with you.

* Reassure your child that you still love him or her. It’s the bu]lying behavior
you don’t like. Tell your child that you'll work together to help change the
behavior—and you won't give up on him ot her.

———
CONTIMNUED
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BRINGING OUT THE BEST IN: KIDS

Tips for Parents (contlnued)

e Talk with your child’s teacher(s) and other adults at the school—in private,
when no other students are around. Get the facts on your child’s behavior.
Ask them to keep you informed.

* Work with the school to modify your child’s behavior. Stay in touch with
teachers, administrators, and playground supervisors so you know how your
child is progressing. Let them know about your efforts at home.

e Apply reasonable, age appropriate, developmentally appropriate conse-
quences (withdrawing privileges, giving time-outs, assigning extra chores
around the house} for bullying behavior. Avoid corporal punishment,
which sends your child the message that “might is right.”

» Talk with your child about how bullying affects the victim. If you remember
times from your own childhood when you were bullied, you know how much
it hurts.

¢ Help your child learn and practice positive ways to handle anger, frustration,
and disappointment. (How do you handle those feelings at home? Remember:
you're an important role model for your child.) Try role-playing new behaviors
with your child.

» Praise your child’s efforts to change. Praise your child for following home and
school rules. The more positives you can give your child, the better. Tip: Try
giving your child five positive comments for every negative comment.

If you think you might need a refresher course on parenting skills, you're not
alone, Many parents today seek advice and insights from other parents and
trained professionals. Check your local bookstore or library for parenting
books. See if your child’s school sponsors parenting discussions, programs, or
workshops; find out what's available in your community. The more you learn,
the mote you know!

If you think you might need more help than you can get from a book, pro-
gram, or workshop on parenting, and especially if you feel that your child is
developing problem behaviors, get professional help. Ask the school coun-
selor, psychologist, or social worker for recommendations. Check with the
children’s mental health center in your community. There’s no shame in this;
it takes wisdom and courage to acknowledge that you can’t do it all.
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3. Severe punishment may stop one behavior
temporarily but stimulate other aggressive
behaviors.

4. The child may stop the punished behaviox
only when adults are around and increase
it in other settings.

5. The child may‘ strike back at the adult
who's doing the punishing, or strike out at
someone else because of displaced anger.

6. Angry children who don't fear authority
may become even angrier and focus on
getting revenge.

7. Frequent punishment may cause some
children to withdraw, regress, and give up.
Others may feel a strong sense of shame
and low self-esteem.

8. Severe punishment is a short-term “solu-
tion” that may cause more problems down
the road. (“If adults can hit, why can't I7
Maybe I just have to wait until I'm bi gger.”)

If you feel that you sometimes overreact and
would like to learn ways to control your emo-
tions, check with your school psychologist or
counselor. Or visit your local library or book-
store and look for books on managing stress
and handiing challenging kids. Ask other
teachers what they do when they feel like
they're about to blow up. Meanwhile:

¢ Remember that you're the adult, then
behave like one.

s Tell yourself that you'll stay calm no
matter what.

o [Learn and practice simple relaxation tech-
niques you can use when students push
you to the edge of your patience.

o Make an agreement with another teacher
whose classroom is near yours. Whenever
one of you reaches the end of your rope,
you can ask the other to take over your
class for a few minutes while you go to a
quiet place and regain control of your
emotions. Or you can send a student

who's driving you crazy to the other
teacher’s room for a short period of time.

« Never spank a child—even if your school
permits corporal punishment. Why model
a behavior you're trying to teach your stu-
dents never to use? When you swat or
paddle a student, you're saying, “It's okay
for bigger, stronger people to hit smaller,
weaker people.”

'R Go farther: Many states still permit cor-
i/ poral punishment in schools. Corporal
punishment of children is unsupported
by educational research, sometimes leads
to serious injury, and contributes to a pro-
violence attitude, If your state still per-
mits corporal punishment in schools and
you'd like to do something to change that,
the Center for Effective Discipline (CED)
can help. This national organization pro-
vides educational information to the pub-
lic on the effects of corporal punishment
and alternatives to its use. If is headquar-
ters for and coordinates two other organi-
zations; the National Coalition to Abolish
Corporal Punishment in Schools
(NCACPS) and End Physical Punishment
of Children (EPOCH-USA). Write or calk:
The Center for Effective Discipline, 155
W. Main Street, Suite 1603, Columbus,
OH 43215; (614) 221-8829. On the Web,
go to: www.stophitting.com

What if a bully threatens you? Try not to look
angry, upset, ot afraid. Don't grab the student.
Don't raise your voice. Don't set up a power
struggle by challenging him or her. Don’t cross
your arms and shout across the room. Don't ver-
bally attack the student and back him or her into
a corner by demanding immediate compliance.

Instead, remain calm, confident, assertive, and
under control. Keep your body language and
facial expression neutral. Speak clearly in your
normal tone of voice as you move closer to the
student (no closer than arm's length), state
your expectations, and give the student a
choice: stop the behavior and accept the conse-
quences, or continue the behavior and bring on
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worse consequences. If the student wants to
argue, simply restate the choice.

Tip: If you feel that you might be in real danges,
get reinforcements—another teacher, an admin-
istrator, the school security officer, or local law
enforcement.*

If your school or district already has conse-
quences in place for bullying behaviors, famil-
iarize yourself with them. Communicate them
to students and parents so everyone knows
what they are.

* You might summarize the consequences
simply and clearly on a poster for your
classroom.

* Create a handout for students; send copies
home or give them to parents during con-
ferences, open houses, or Parents’ Night.

¢ If your school publishes a student or par-
ent handbook, the consequences should
be included there.

Consequences are essential because they tell
you exactly how to follow through when a stu-
dent behaves inappropriately. You know which
behaviors are grounds for a reprimand, time-
out, in-school detention, dismissal, suspension,
and (a last resort) expulsion. You don’t have to
decide what to do each time a bullying situa-
tion arises; uncertainty is replaced by consis-
tency, and there are no surprises for anyone.

What if your school or district hasn't spelled
out specific consequences for bullying behav-

iors? Form a team of other teachers and admin-

istrators and work together to determine
consequernces that are:

* See also “Protect Yourself” (pages 112-113).
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s practical (doable where you are
and with the resources available
to you)

» logical (they make sense and
are related to specific bullying
behaviors)

* reasonable and fair {(excessively
punitive consequences “bully
the bully”)

e inevitable (if a student does A,
then B happens—no exceptions)

» predictable (everyone in the
school community knows that
Aleads to B)

* immediate (consequences are
applied at the earliest possible
opporiunity)

¢ escalating (continuing the
behavior leads to more serious
consequences)

s consistently enforced (if two
students do A, then B happens
for both)

* developmentally appropriate
and age appropriate (the conse-
quences for name-calling in first
grade will be ditferent from the
consequences for name-calling
in sixth grade)

Tip: Consider including students on your teamn.
Since bullying affects them directly, they'll
have a personal interest and commitment to
the process, and they'll bring their unique per-
spective to the table.

At your team’s first meeting, you might want to
share the following advice from the National
Association of School Psychologists (INASP).*
Use it as a starting point for determining con-
sequences for bullying behaviors:

* SOURCE: "Bullying Fact Sheet” by George Batsche and
Benjamin Moore, in Helping Children Grow Up in the '90s: A
Resource Book for Parents and Teachers (Bethesda, MD:
National Assoctation of School Psychologists, 1992).




Discipline practices should empha-
size restitution and positive practice
rather than expulsion, paddlings,
and humiliation. That is, when stu-
dents are caught bullying they
should apologize, demonstrate the
correct behavior, and then have to
spend a specified period of time help-
ing (public service) younger, less able
children. . . . Although it is very dif-
ficult to justify, bullies should not be
removed from the school setting
unless absolutely necessary.

ONE SCHOOL'S STORY

The staff at one Maine elementary school per-
ceived that informal student interactions on
the playground and the bus included too much
teasing and too many put-downs. After lengthy
discussions about the negative effects of hurtful
comments, they developed a Zero Tolerance

standard to eliminate name-calling and insults.

Students who called others “dork,” ”morSn,” or
other names were sent to the school office to
call home and tell their parents what they had
done. Consequences were spelled out for infrac-
tions that continued or escalated. Teachers vol-
unteered extra-duty periods to implement the
new standard and establish the expectation: no
name-calling.

Some people thought the standard seemed
extreme. During the first month or so, the
office saw a virtual parade of students for noon-
time detention. But it didn’t take long for stu-
dents to adjust, and today the change in school
climate is noteworthy; only a few students each
week get into trouble. When students were sut-
veyed about the program, one wrote, “I don’t
have to worry about Zero Tolerance because 1
don't use those words.”* S

APOLOGIES AND AMENDS

Although opinions differ on whether bullies
should apologize to their victims, saying “I'm
sorry” is the first step toward recognizing that
a behavior is inappropriate and taking respon-

* SOURCE: “Respect among peers is a goal of Wayne pol-
icy” by Janet Adelberg, The Chalkboard, December 1998,

sibility for that behavior. Many bullies blame
the victim (“he/she made me do it,” “he/she
deserved it”) and see no need to apologize.
Don't listen to excuses; simply insist that the
bully apologize—verbally or in writing. If he or
she refuses, apply appropriate consequences
for his or her lack of cooperation.

Beyond apologizing to the victim, the student
should also make ameg:ls’fo’fhis or her behav-
ior. Examples: -

+ For every “put-down” comment the stu-
dent makes about another, he or she
should make one or more “build-up”
comment.

v If the student extorted money, he or she
should pay it back as soon as possible. Also
consider having the student do work
around the school (in the media center,
office, etc.) for a half hour every day for
one week,

e If the student damaged or destroyed
something belonging to another, he or
she should repair or replace it as soon as
possible. :

TIME-OUTS

The time-out is a time-honored way to modify
students’ behavior—or at least put a stop to
inappropriate behavior and give fempers a
chance to cool.

Tell students when time-outs will be used, and
describe the specific behaviors that will lead to
a time-out. Establish a time-out place in your
classroom—a special area away from the group
where students can be seen and supervised. In
contrast to the rest of your classroom, try to
keep the time-out place relatively dull and bor-
ing—no fun posters, no books or toys.

As you use time-outs with your students, keep
these general guidelines in mind:

o A time-out is not a detention. Rather, it's

time spent away from the group and its
activities, social feedback, and rewards.
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* A time-out is not a punishment. It's an

opportunity for a student to calm down -

and ponder his or her behavior.

* A time-out is brief. A few minutes is usu-
ally sufficient—longer for more serious or
disruptive behaviors, but no more than
10-15 minutes.

s A time-out is not to be used for classwork
or homework. (Nor should it be used by
the student as an opportunity to get out of
an assignment or classwork he or she
doesn’t want to do.)

* A time-out is not a battleground. Don't
argue with the student. Don’t engage in
any kind of conversation with the stu-
dent. Simply say, “You (broke a particular
class rule, or violated a guideli'ne), and
that's a time-out. Please go to the time-out
place right now.”

« What if a student refuses to go to the time-

out place? Try adding one or two minutes -

to the time-out for each minute the stu-
dent delays going. Or you might say, “For
every minute you put off going to time-
out, that’s five minutes you'll have to stay
in from recess.”

* When a time-out is over, it’s over. The stu-
dent returns to the group without criti-
cism, comments, or conditions.

Tip: Consider giving students the option to put
thernselves on a time-out when they feel they
are about to behave inappropriately. This
empowers students to make good choices on
their own behalf and teaches them to remove
themselves from a potentially volatile situation.

As you work to help bullies, it’s as important to
change their #Hinking as it is to change their
behavior. Bullies often deny that they've done
anything wrong and refuse to take responsibil-
ity for their behavior. They believe that their
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actions are someone else's “fault.” Or they dis-
miss them as “no big deal” or insist that they
were “misinterpreted.”* You’ll need to chal-
lenge their thinking without preaching.

1. Ask them to consider this question and
respond verbally or in writing:

If you think you’re not bullying another
person, but that person thinks you are,
who's right?

Lead students to understand that bullying
is in the “eye of the beholder"—that the
other person’s feelings and feazs are real to
him or her.

2. Suggest that there are three ways to look at
any situation involving two people:

*» my interpretation—what [ think
happened and why

* your interpretation—what you think
happened and why

¢ the facts—what really happened

Sometimes it helps if there’s a third person
present (a bystander or witness) who's
objective and can give his or her view of
the facts.

3. Have students keep a daily journal of
events that upset, frustrate, or anger
them.** For each event, they should write a
brief, factnal description, followed by their
own interpretation of what happened.

Review and discuss their journal entries
one-on-one or in small group discussions.
Encourage students to look for possible
ertors in their interpretations. Example:
Maybe what happened was an accident.
Maybe they misinterpreted something
that wasn’t meant to upset them. Maybe
they caused the problem.

4, When dealing with specific bullying situa-
tions, use the Method of Shared Concern
{pages 99 and 100-104) or the No Blame

* See "Warning Signs” (pages 120-121).
** See also “Weekly Journaling” (pages 38-39).




Approach (page 104), both of which
encourage children to take responsibility
for their actions.

T8 Go farther: For a list of thinking errors and

A the correct social thinking, see Bully-
Proofing Your School: A Comprehensive
Approach for Elementary Schools by Carla
Garrity, Kathryn Jens, William Porter,
Nancy Sager, and Cam Short-Camilli
(Longmont, CO: Sopris West, 1996).

5. Help students self-identify. The “Are You a
Bully?” handout (page 130) will start them
thinking about their own behavior. You
might give these only to students you
know or suspect are bullying others. Or
make this a whole-class exercise, followed
by discussion. Even students who don’t
bully can benefit from examining some of
their own attitudes and behaviors.

. Important: Collect the completed hand-
£z outs and keep them confidential.

Once you've informed a student’s parents that
their child is or may be bullying othess, it’s
essential to follow through with regular com-
munication and updates on their child’s
progress. It’s normal for parents to be defensive
at first, perhaps even angry that their child has
been identified as a “problem” student. You can
help to allay their fears, calm their worries,
lower their defenses, build trust, and increase
their willingness to cooperate by promising to
stay in touch and keeping your promise.

You probably already communicate with your
students’ parents—in conferences, at open
houses and parents’ nights, with notes home,
and in other ways. Here are a few more ideas
to consider:

*+ Pick up the phone and call parents, or let
them know the best times to call you.

Offer alternatives—before school, after
school, during lunch or break times.

* Fach day, write comments on a note card
about the child’s behavior in school and
send it home with the child. (For privacy,
put the card in a sealed envelope.) Make
sure to write at least as many positive
comiments as negative comments (if possi-
ble, write more positives than negatives).
You might put a star by each positive com-
ment. Suggest to parents that when a child
has earned a certain number of stars for
the week, they might offer the child a
reward—doing something special with
mom or dad, choosing a video to watch,
having a friend spend the night. Tip: For
the first few days, you might follow
through with a phone call to make sure
your notes are getting into parents’ hands
and not being “lost” on the way home
from school.

¢ If both you and the parents have access
to email, this is a fast and easy way to
stay in touch.

Depending on the situation, you can also have
the student communicate directly with his or
her own parents. Example: If Kevin calls Marcus
a name, have Kevin write a note describing
what he said and what happened afterward.
Kevin might write, “I called Marcus a bad name
in school. First Ms. Sellick said to apologize to
Marcus. { said I was sorry. Then she put me on
a time-out. I thought about how Marcus felt
when I called him the bad name. I won't do it
again.” Read the note before it goes home;
check to make sure that the student has taken
responsibility for his or her behavior (as
opposed to “Marcus is a 1@#§%" or “I got in
trouble because Stefan ratted on me”). Follow
through with a phone call to make sure parents

receive the note.

As the student progresses, daily communica-
tion can eventually become weekly communi-
cation, then twice monthly, and so on until the
problem behaviors have greatly improved or
stopped altogether.
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ARE YOU A BULLY? -

Have you ever wondered if you're a bully? Here's a quick way to tell if you are
or might be. Read each question and circle “Y” (for yes) or “N” (for no).
When you're through, give this handout to the teacher.

Be honest! Your answers will be kept private.

1. Do you pick on people who are smaller than you, Y N
or on animals?

Do you like to tease and taunt other people?

1f you tease people, do you like to see them get upset?

Do you think it's funny when other people make mistakes?

Do you like to take or destroy othetr people’s belongings?

o o A G N
< <X < < <
zZ 2 2 Z =

Do you want other students to think you're
the toughest kid in school?

7. Do you get angry alot and stay angry for a long time? Y N
8. Do you blame other people for things ' Y N
that go wrong in your life?
9. Do you like to get revenge on people who hurt you? _ Y N
10. When you play a game or sport, do you always Y N
~ have to be the winner? "~
11. If you lose at something, do you worry about Y N
' what other people will think of you?
12. Do you get angry or jealous when someone else succeeds? Y N

Read this AFTER you answer all of the questions!

ISV I8N "d1ay Jo pupy STy 2418 [[e UED S|Npe Jayio
puUe ‘SIOPSTNOD [OOYDS ‘SIayDea) ‘siusied 'spustyy Supjewr pue ‘adoad 18730 yim Suole Sun
128 ‘s8urasy 1183 yIm Jujreap diay 328 Uwd S| SMRU POCY) I01ARURY IN0A agurld 03 sdem.
PUI 0} paatl NOA pire ‘ATg e 24 A1qeqold noA ‘2I0TI IO 331y} 03 ,$3%,, PaTamsTIE NOA I “ATmq e
Fuwodaq 03 Aem o4 1o aq Aeut noA ‘suonsenb asayl Jo 0MI 10 UO 0F ,$3L, PALIMSTR NOL §]

Adapted from Bullies Are g Pain in the Brain, copyright © 1987 by Trevor Romain,
Free Spirit Publishing Inc., for The Bully Free Classroom by Allan L. Beane, Ph.D., copyright © 1999
130 Free Spirit Publishing Inc., Minneapolis, MN; 800/735-7323 (www.freespirit.com).
This page may be photocopied for individual, classtoom, or group work only. \




When you first inform parents that their chil-
dren are bullying others or being bullied, you'll
want to meet separately with each set of parents
{or guardians). It's hard enough for parents to
hear this kind of news without having to face
the parents of the child who is hurting their
son or daughter (or being hurt by him or her).
It’s tempting to go on the offensive or become
defensive, and suddenly you have another set
of problems on your hands.

In time, however, and especially if you're mak-
ing progress helping both students, you might
want to consider getting the parents together
for a face-to-face meeting. You might want to
include the school counselor or psychologist.

& Important: Use your judgment, follow

fie your instincts, and ask the parents (sepa-
rately) how they feel about this. Are they
ready to sit down and talk to each other?
Can they set aside their negative feel-
ings—anger, disappointment, fear, hostil-
ity—and keep an open mind? Can they
agree to hear both sides? Can they present
a united front of caring adults who all
want the best for their children?

When parents are willing to communicate and
work together, this brings a special energy fo
the situation. Students who are having diffi-
culty getting along see a good example: adults
on opposite sides of a problem who are willing
to talk and work together. This gives both sets

of parents the opportunity to serve as positive

role models.

In your interactions with a student who builies

others, be sure to emphasize that the problem is
the behavior, not the student himself or herself.

Never label the student a “bully.” Instead of

~ saying, “I've noticed that you're a bully,” or

“People tell me you're a bully,” or “You must
stop being a bully,” say something like “Hitting
(or kicking, teasing, excluding, name-calling,
etc.) are bullying behaviors, and they are not
allowed in our classtoom.” Or “There are lots of
good things I like about you—your smile, your
talent for drawing, and your sense of humor.
But I don’t like it when you tease other stu-
dents, and we need to work on that behavior.”
Tor every negative statement you make to point
out an. undesirable behavios, try to include one
or more positives.

When you need to remove a student from a sit-
uation, be specific about your reasons for doing
so. Example: “Jon, I'm putting you on time-out
because you shoved Tracy, and shoving isn't
allowed.” Make sure the student knows why he
or she is being removed. Ask, “Why am [ put-
ting you on time-out?” If the student offers
excuses (“Tracy shoved me first” or “I didn't
mean to shove her” or “It was an accident”),
calmly restate your reason (“I'm putting you on
time-out because you shoved Tracy, and shov-
ing isn’t allowed”). Ask the student to reflect on
his or her reasons for being removed. You
might even use an old-fashioned technique and
have the student write the reason on paper—25

times? 50 times? (“I'm on time-out because I

shoved Tracy, and shoving isn’t allowed.”}

Take every opportunity to show your approval
and acceptance of the student as a person.
Separate the student from the behavior
Example: “Shawna, you know I like you a lot.
But I don’t Iike it when you pick on kids who
are smaller thar you. Let's talk about ways you
can change that behavior.”

Have students who bully others monitor their
own behavior, Work with each student to
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identify and list inappropriate behaviors he or
she needs to change. The student then keeps a
tally of how often he or she engages in each
behavior, Or, to cast this in a more positive
light, the student can record the amount of
time (in 15-minute intervals or number of
class periods) during which he or she doesn’t
engage in the behavior. Either way, this delib-
erate, conscientious record-keeping usually
leads to greater control over one's behavior.
Tip: The student must want to change the
behaviors, or self-monitoring won't work.

For more on self-monitoring, see:

» Teaching Self-Management Strategies fo
Adolescents by K. Richard Young, Richard
P. West, Deborah J. Smith, and Daniel P
Morgan (Longmont, CO: Sopris West,
1991). This program for students in grades
6-12 helps children develop new, produc-
tive habits to help them succeed in school
and in life.

* Jt's Up to Me: A Self-Monitoring Behavior
Programn developed by Janie Haugen (San
Antonio, TX: PCI, 1995). Choose behav-
toral objectives from 150 reproducible
Monthly Charting Sheets. Students carry
their own notebooks and chart their own
behavior. Write or call: PCI, PO Box
34270, San Antonio, TX 78265-4270; toli-
free telephone 1-800-594-4263.

Students who bully others need help learning
how to relate to their peers in more positive,
productive ways. If at all possible, they should
have access to some type of counseling—by a
school psychologist, guidance counselor, or
another trained adult. In some cases, peer coun-
seling can also be useful. Some experts feel that

counseling or discussion with students
involved in bullying should occur before conse-
quences are applied.
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Counseling groups have a big advantage over
punishment or other disciplinary tactics,
although they shouldn’t take the place of rea-
sonable and consistent consequences for spe-
cific behaviors. Rather than driving the
problem underground, groups bring it out in
the open where students can discuss it and
adults can offer their input and advice. Rather
than making bullies feel even more excluded
and socially inept, groups offer opportunities
for students to talk about what's bothering
them, explore reasons for their behavior, and
learn alternatives to bullying others.

In general, bullies don’t “outgrow” their prob-
lem without some type of professional help.
Often, it's not enough to counsel only the
bully—especially if his or her inappropriate
behaviors were learned at home. During your
discussions with the student’s parents, you
might suggest they consider family counsel-
ing. Have a list of local and community
resources available for parents who seem will-

Jing to give it a try.

Never underestimate the power of peer pres-
surel As you're helping bullies change their
behavior, get the whole class involved.*

In some schools, students have formed “good
gangs” to defend victims of bullies. When they
see someone being mistreated (perhaps when
the teacher’s back is turned), they shout in uni-
son at the student who's doing the bullying:
“Leave (victim's name} alone!” You might role-
play this with your class toc see how it works.

Have students practice things they might say to
friends who bully others. Examples: “If you
want me to keep being your friend, you have to
stop teasing Paul.” “I don't like it when my
friends hurt other people.” “When you hit
Raisa, that makes e feel bad and 1 don’t want
to be around you.”

* See also “Mobilize Witnesses” (pages 89 and 93).




When you notice bullying behavior, call stu-
dents’ attention to it. You might say, “Look at
what Ben just did to Alex. He threw his note-
book on the floor. That’s not fair, is it? What
can we do to help?” Then encourage students
to act on a valid suggestion (helping Alex pick
up his notebook; telling Ben to cut it out).

Give students permission to point out when
someone is breaking a class rule (see “Set
Rules,” pages 31-32). Example: A student
might say, “Class Rule Number Two! We don't
tease people.”

E;}FQ? Go farther: Have students brainstorm ways
& to express their intolerance for bullying
behavior. Write their ideas on the chalk-
board and invite class discussion. They
might vote for their top 5 ideas, then create
a poster titled “Ways to Be a Bully Buster.”

Some schools have set up “bully courts”—
forums in which bullies are tried and sentenced

by their peers. Half of the court’s members are
elected by the bully’s classmates, and half are
appointed by the teacher. The teacher serves as
chairperson to ensure fair play. “Sentences” have
included banning bullies from school trips and
playgrounds, and having bullies perform service-
related tasks such as tidying classrooms.

Bully courts might be more appropriate for
older students than younger students. But if
you want to explore the possibility for your
classroom, check out these resources on teen,
youth, and student courts:

American Bar Association
Division for Public Education
541 Notrth Fairbanks Court
Chicago, IL. 60611-3314
(312) 988-5735
www.abanet.org

Request a free packet of information about
teen/youth/student courts.

Juvenile Justice Clearinghouse and Office of
Juvenile Justice and Delinquency Prevention
1-800-851-3420

www.ofjdp.ncjrs.orsg

Request a copy of “Peer Justice and Youth
Empowerment: An [mplementation Guide for
Teen Court Program.”

It’s often true that students who bully others
don't have special interests or hobbies. They
spend much of their time picking on others,
planning ways to pick on others, or responding
to imagined slights or offenses. Because they
tend to be very competitive and are poor losers,
they may choose not to get involved in activities
where there’s a chance they won't excel or win.

Identify students who are bullies or potential
bullies (see pages 119-122), then make time to
talk with them one-on-one. Explain that you'd
like to get to know them better. Ask them what
they like to do in their free time; don't be sur-
prised if they can't (or won't) answer right away.
They may be suspicious or defensive. Be patient,
friendly, welcoming, and warm; back off if you
sense that a student feels uncomfortable.

You might guide them with questions like the
following.* Tip: Along the way, share informa-
tion about your own interests and hobbies, as
appropriate. The discussion shouldn’t be about
you, but if you're willing to reveal a little about
your life, students might follow your example
and let you in on theirs.

1. Do you like to read books or magazines?
What are your favorites? Do you have a
favorite time to read? A special place
where you like to curl up or sprawl out
and read?

* See also “Learn More About Your Students” (pages 38-39).
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2. What do you like to watch on TV?

3. Have you seen any good movies lately?
What are your favorite movies or videos?
What do you like about them?.

4, What's your favorite kind of music? Who
are your favorite groups or bands?

5. What's your favorite way to let off steam?
Do you run? Bike? Skate? Shoot hoops?

6. When you have free time at home, what
do you like to do best? Do you have a
hobby? Tell me about it.

7. How much time to you spend on your
hobby? What do you like most about it?

8. Imagine that you have all the money and
all the freedom in the world. What's one
thing you’d really like to do?

9. What do you think you might want to be
when you grow up?

10. Imagine that you could go anywhere in
the world. Where would you like to go?
Why? What would you do there?

11. Imagine that you could be anyone in the
world—past, present, or future. Who
would you be? Why would you want to be
that person? What would you do if you
were that person?

12. Is there something you've always wanted
to try? What about (acting in a play, start-
ing a collection, singing in a band, playing
on a team, joining a club, playing a musi-
cal instrument, dancing, working with
animals, efc.)?

If you learn that the student has a hobby,
encourage him or her to tell you more about
it. If it's a collection, maybe the student can
bring all or part of it to school and share it
with the class.

If you learn that the student has a special inter-

est {or the potential to develop a special interest),
offer to help him or her pursue it. Put the stu-
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dent in touch. with people or organizations in
your school and community.* Offer encourage-
ment and follow through by asking questions
about his or her progress and experiences as the
year goes OIL

Bullies are skilled at getting and using power
over others. They do it for the wrong reasons
(to intimidate and control), in the wrong ways
(with physical force, verbal abuse, or emotional
manipﬁlation), and to the wrong ends (victim-
izing others and making them miserable), but
clearly they possess real ability. Why not chan-
nel all that talent into something worthwhile?

Consider offering leadership training especially
for students who have been identified as bullies
or potential bullies. Check to see what's avail-
able in your community through Family and
Children’s Services and other organizations
that serve children and vouth.**

Good leadership training promotes and
strengthens many positive character traits and
skills. Examples:

» activism * courage

* admitting * creativity
mistakes .= credibility

e assertiveness ¢ decision-making

* being a good sport e« Jdedication

* caring * delegating

* citizenship + dependability

s coaching » endurance

+ communication ¢ enthusiasm

= compromise ¢ fairness

* concern « follow-through

» confidence » goal-setting

* conflict resolution  « honesty

¢ cooperation + imagination

* See also “Encourage Relationships with Other Adulis”
(pages 105-106).

** See “Clubs, Groups, Troops, and Teams” (pages
105-106), -




* independence * pride
* influencing others e purpose

* ingenuity ¢ resiliency

¢ initiative » resourcefulness

¢ inspiring others » respect for others

» integrity ¢ responsibility

* judgment « self-awareness

* justice « self-esteem

s learning + self-improvement

¢ listening » self-respect

* loyalty » service to others

* motivating others ¢ setting a good

¢ patience example

 perseverance * tact

e planning » team-building

» positive attitudes ~ * thoughtfulness

* positive risk- * trustworthiness
taking * unselfishness

Imagine what might happen if we could turn
bullies into leaders! It’s worth a try . . . and it
could turn troublemaking students into con-
tributing assets to our schools and communities.

Students who bully others are students at risk
for serious problems now and in the future. It's
a proven fact that students at risk can be helped
to improve their behavior and stay out of
trouble by being matched with mentors—
adults or teens who care about them and spend
time with them.

In 1992 and 1993, Public/Private Ventures
(P/PV), a national research organization based in
Philadelphia, studied the effects of mentoring
during an 18-month experiment involving
nearly 1,000 boys and girls ages 10-16 in eight

states.* Half of the children were matched with
mentors through Big Brothers Big Sisters of
America (BBBSA) agencies; half were assigned to
a waiting list, or control group. The children in
the first group met with their Big Brothers/Sisters
about three times a month for at least a year.

At the end of the study, P/PV found that the
mentored students were:

* 46% less likely than the students
in the control groups to start
using illegal drugs

* 27% less likely to start using
alcohol

* 53% less likely to skip school

¢ 379% less likely to skip a class

¢ almost 33% less likely to hit
someone

» getting along better with their
peers

+ getting along better with their
parents

You can make a big differenice in the life of any
student by matching him or her with a mentor.
For more information about BBBSA, contact
your local office or visit the Web site
(www.bbbsa.org). Ask about the “High School
Bigs” program, which pairs younger kids with
local high school students.

You can also ask other teachers in your school
if they would be willing to mentor students in
your classroom who. need more positive inter-
action with adults. (At the same time, you
might offer to mentor a student in another
teacher’s classroom.)

For more about méntoring, see page 106.

* SQURCE: “Mentoring—A Proven Delinquency Prevention
Strategy” by Jean Baldwin Grossman and Eileen M. Gamry
(Washington, DC: U.S. Department of Justice, Office of
Juvenile Justice and Delinquency Prevention), Apzil 1997.
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Learn as much as you can about the bullies or
potential bullies in your classzoom.* Show inter-
est in them as individuals—as people worth
knowing. Make it clear that even though you
don't like some of their behaviors,** you still
value them as human beings. You want them to
succeed, and you care about their future.

LEARN ABOUT THEM

¢ Meet with them individually or in small
groups as often as you can. You might start
by meeting weekly, then twice a month,
then monthly.

¢ Show interest in their lives and be a goed
listener (see pages 86-88).

* Communicate your high expectations for
them-—and your confidence that they can
meet your expectations.

* Point out and praise the positive behaviors
you've noticed, and encourage them to
keep up the good work. Let them know
that you're keeping an eye on them—and
you want to “catch them being good.”***

* You might also mention the negative
behaviors you've noticed and remind them
of why these behaviors are not acceptable,
but don't dwell on these. This isn’t the
time. “Learn More” meetings should focus
on positive qualities, characteristics, and
behaviors as much as possible.

LEARN ABOUT THEIR FAMILIES

+ Ask students about their families. You
might have them write essays, poems, sto-
ries, songs, or skits about their families. If
your students are keeping journals (see
pages 38-39), you might ask them to write
about their families in their journals.

* See also “Learn More About Your Students” (pages 38-39)
and “Help Students Identify and Pursue Their Tnterests”
(pages 133-134).

** See also “Keep the Focus on Behavior” (page 131).
** See also “Catch Them in the Act” (pages 116-117).
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* Hold regular conferences with their par-
ents; you might include the students, too.
Observe the interactions between parents
and children. If you sense that the parents
don’t like you or trust you—perhaps
because they see you as part of the prob-
lem—try to find out if there’s another
teacher or administrator they do like and
trust. Ask if they're willing to meet with

“that person instead.

* Ask the parents if it's okay to visit them at
home. This will give you a better under-
standing of how the students’ family expe-
riences might be affecting their behavior
at school.

One way to help bullies change their behavior
is to make it clear that bullying won't be toler-
ated in your classroom. When you and the
majority of your students present a united front
against bullying, bullies find it harder to behave
in ways that are obviously unwanted, undesir-
able, and unpopular.

The “Creating a Positive Classroom” section of
this book includes many tips and strategies that
can discourage bullies from bullying—and
encourage them to explore more positive ways
of relating to others. You might also conduct an
all-out campaign against bullying. Have your
students work together (as a class or in small
groups) to create posters, banners, jingles, skifs,
raps, songs, etc. around one ot more anti-bully-
ing themes. Examples:

¢ Bullying isn't cool.
» Kindness is cool.
» Acceptance is cool.

+ Tolerance is cool.

» We stand up for ourselves and
each other.




¢ In our classroom, no one is an
outsider.

» In our classroom, everyone is
welcome,

* We treat others the way we want
to be treated,

» Spreading rumors isn’t cool.

* Gossip isn't cool.

* Name-calling isn't cool.

s New students are welcome here.

+ No one ever deserves to be
bullied.

e Everyone is unique.
e Hurray for differences!
¢ No teasing allowed.

¢ If we see someone being bullied,
we're telling!

+ Telling isn’t tattling.
¢ Reporting isn’t ratting.

¢ Bullying? No way! There’s
always a better way,

Or have students brainstorm anti-bullying
themes, then choose one they'd like to work on.

@ Go farther: Have groups of students

44 research successful advertising campaigns,
then try to determine what made them
successful. Did the campaigns have catchy
slogans? Appealing graphics? Popular
spokespersons? Songs or jingles that were
easy to remember? Ask students to create
anti-bullying campaigns based on what
they learned from their research. You
might even have a schoolwide competi-
tion, with the winning campaign adopted
by the whole school. Keep your local
media (newspapers, magazines, radio sta-
tions, TV stations) informed about the
competition and the winner.

Students who bully others have a hard time
managing their anger. That's one reason they
bully. They need help learning how to control
their temper, curb violent or aggressive impulses,
and resist taking out their anger on others.

Have one-on-one conversations with students
who bully others—or who might not be bullies
but seem to have difficulty managing their
anger. Or you might have a class discussion on
this topic.

Ask questions like the following. If you prefer,
you might adapt these questions for a work-
sheet. Have students complete if in class or as a
homework assignment. Then review their
responses and meet individually or in small
groups with students who seemn to need help.

1. How can you tell when you're angry?
What do you do?

2. How do you feel when you're angry? Hurt?
Misunderstood? Frustrated? Sad? Hot all
over? Like you're about to explode? Like
you want to strike out at someone else?

3. Describe a time when you were very
angry. How did you feel? What did you
do? What happened next? IHow did you
feel afterward?

4. How do you feel when someone gets
angry at you? Are you scared? Upset? Do
you wish you could just disappear?

5. Do you think it’s fair when someone else
takes out his or her anger on you?

6. How does your anger affect the people
around you? What about your family?
Friends? The person or people you're
angry at? How do you think they feel
when you take out your anger on them?
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7. Is there anything you'd like to change
about the way you feel and act when you
.get angry?

8. ‘Would you like to learn different ways to
act when you get angry?

With your students, brainstorm ideas for man-
aging anger. Write their ideas on the chalk-
board. Afterward, have students choose one
idea to work on for the next few days, then
report back to you on whether it works for
them. Here are some starter ideas:*

» Learn to recognize the signs that you're
about to explode. Do something before
you explode.

¢ Walk away from the person or situation
that’s making you angry. You're not run-
ning away. You're doing something posi-
tive to make sure things don't get worse or
out of control.

» Take five deep breaths. Take five more.

¢ Count to ten s-l-o-w-l-y. Do it again if you
need to.

e Let off steam in a safe, positive way. Go for
a run. Shoot some hoops. Take a bike ride.
Jump up and down.

» Make yourself relax and cool down. Think
calm, peaceful thoughts. Try tensing, then
relaxing every muscle in your body, from
your head to your toes.

¢ Pretend that you'te not angry. You may do
such a good acting job that you convince
yourself. :

» Ask yvourself, “Why am I angry?” Maybe‘

the person didn't mean to make you
angry. Maybe it was an accident or a mis-
understanding.

+ Try not to take things so personally.
Understand that the whole world isn’t
against you.

* See also “Teach Anger Management Skills” (page 32).
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Go farther; Talk with your school psychol-
A% ogist or.counselor about starting an anger
management group for students. The
group might meet during recess or lunch—
times that are otherwise unstructured.

Often, students who bully others find it easier
to talk and work, witl: older students than
adults. See if your local high school trains stu-
dents to serve as peer mediators and peer coun-
selors. If the answer is yes, ask if one or more
students might be available to work with bullies
at your school.

Most teachers have developed a “sixth sense”
when it comes to student behavior. They can
detect a problem before it occurs and act
quickly to prevent it. Sometimes all it takes is a
look or a word from the teacher to get students
back on track. '

“Stop and Think” takes this a step further. Not
only does it interrupt inappropriate behavior, it
also invites students to consider what they're
doing (or about to do) and make a better choice.

Here are three ways to use “Stop and Think” in
your classroom:

1. Tell your students, “You have the power t0
stop and think before you speak or act, This
is a way to keep yourself from saying or
doing something that might get you in
trouble or hurt someone else, Whenever 1
say ‘Stop and Think,’ I want the person or
people I'm addressing to do just that.
STOP whatever you're saying or doing.
Then THINK about what you're about to
say or do. Decide if you should say or do
something else instead.”




Once you've introduced “Stop and Think,” use
this short, simple phrase whenever necessary.
Keep your voice calm and your expression pos-
itive or neutral. (This is a great alternative to
-yelling or other emotional Tesponses.)

2. Distribute copies of the handout on page
140, Have students color in the stop sign
and thought bubble, then cut along the
dark solid line, fold along the dotted line,
and tape or staple the top together.

Younger students might want to wear
their “Stop/Think” signs as necklaces
(punch two holes in the top corners, then
weave a length of yarn or string through
the holes). Older students can carry their
signs in their pockets.

Tell your students, “You have the power

to stop and think before you speak or act.

Your ‘Stop/Think’ sign can remind you to
" do this.”

3. Give students permission to use “Stop
and Think” with each other. Enlist their
help in interrupting impulsive or nega-
tive behaviors.

As you're planning special class projects and
events, try giving some of the most meaningful
and desirable tasks to students who might oth-
erwise use their time and energy bullying
others.* Make sure these are tasks that really
matter, and let students know you're counting
on them to do their best,

Tip: If you know that a younger student is being
bullied on the playground, consider assigning
one of your class “bullies” as that child’s pro-
tector. Talk this over with your student ahead of
time; emphasize that he or she is not to bully

* See also “Give Them Opportunities to Shine” (page 108),

the child’s bully. Your student’s presence might
be enough to dissuade the child’s bully from
picking on him or her.

Schools can have rules and anti-bullying pro-
grams, adults can determine and apply conse-
quences, but ultimately each student inust
learn to control his or her own inappropriate
and/or impulsive behaviors.

Just as students can learn positive self-talk (see
pages 68 and 71), they can also learn to “talk
sense to themselves”—to talk themselves out of
behaviors that are likely to hurt someone else
and/or get them into trouble, and into behav-
iors that are more desirable and acceptable.

Work with your students one-on-one or in
small groups to come up with brief, powertul,
easy-to-remember words and phrases they can
use to “talk sense to themselves.” Examples:

= 1 don’t have to do this.

* I can make a better choice.

¢ I can keep my hands to myself.
* I can walk away.

e I can control myself.

* There's a better way.

¢ I'm better than this.

* I'm in charge of me.

e I can stop and think.

* I can put on the brakes.

Have students choose their favorite word or
phrase, then write it on a 3" x 5" card and carry
it in their pocket. Tell them to think (or whisper)
their phrase whenever they feel they might say
or do something to hurt another person.
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1. Cut along
the dark line

1 .

2. Fold on the
dotted line

—
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For each student who exhibits bullying behav-
iors, create a Behavior Profile in a special folder.

Throughout the day and/or at the end of the
day, jot down detailed notes about the stu-
dent’s behavior.

A Important: Be sure to include positive as
£:2) well as negative behaviors.

Use the folder to collect and store notes and
reports you receive from other students, teach-
ers, and staff about the student’s behavior;
notes taken during meetings and conversations
with the student’s parents; and anything else
you feel is meaningful and relevant,

Toward the end of each week, review and sum-
marize the Behavior Profile. Has the student’s
behavior improved during the week? Are there
areas that still need work? What strategies and
techniques did you try to help the student?
Which ones were most effective? If the student
behaved inappropriately, what consequences
were applied? Did the consequences have the
desired effect?

Share pertinent information from your
Behavior Profile with the student, his or her
parents (through a phone call or a note home),
and other staff members involved in helping
the student improve his or her behavior.

Tip: Careful notes can be very useful during
parent-teacher conferences and meetings with
school officials.

Offer bullies positive ways to channel their
need for power. Here are ten examples and
ideas to fry:

. In one school, officials learned that an

older student was harassing younger stu-
dents. The school counselor took the bully
aside, told him that someone was picking
on the little kids in the school, and asked
him to help. The bully became a guardian.

. In another school, bullies were sent to

clean up the kindergarten classroom as a
subtle form of punishment. The kinder-
gartners then wrote thank-you notes to
the bullies—a not-so-subtle form of praise
that made the bullies feel good about
themselves.

. Consider having bullies hand out awards

to students who have done good deeds,
taken part in social service projects,
helped other students, or otherwise set
positive examples for others to emulate.

. There’s power in correcting mistakes and

righting wrongs. Emphasize that mis-
takes are for learning and wrongs are
opportunities to step forward, be a leader,
and win well-deserved admiration from
peers and adults.

. Assign bullies to watch out for and help

students who are especially timid or shy.
Encourage them to feel good about pro-
tecting their new friends.

. Some experts suggest holding bullies

responsible for the safety and well-being of
their victims. If something happens to their
victims, the bullies suffer the conse-
quences—even if someone else did the deed.

. Encourage (even require) bullies to get

involved in school activities—plays,

sports, clubs, etc. Do everything in your

power to ensure that their experiences are

positive and successful. If they aren’t.
interested in any of the activities currently

available, offer to help them start a club or

group of their choosing. Participating

gives students a sense of belonging, which

helps them feel valued—and powerful.
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8. Ask your school counselor or psychologist
to assess bullies’ self-esteem. It's a myth
that all bullies have low self-esteem (in
fact, some have high self-esteemn), but it's
worth checking into. If bullies are found
to have low self-esteem, start a group or
program to help them.

9. Doing good by helping others is a power-
ful feeling. See “Get Students Involved in
Service” (pages 73-75).

10. Invite bullies to brainstorm their own
ideas for being powerful without hurting
or intimidating others. Express confidence
in their ability to come up with good
strategies.

Immediately after intervening with a bullying
incident (removing the audience, removing the
bully, and giving the bully a few moments to
calm down), ask the bully a series of questions
that require him or her to reflect on the inci-
dent. Examples:

1. What just happened? (Insist on “just the
facts”"—no excuses, no rationalizations, no
blaming the victim.)

2. What exactly did you do? (Not why, just
what.)

3. What will happen next for you? (Remind

the student of the consequences of his or -

her behavior.}
4. How do you feel right now?
5. How do you think the other person feels?
6. Is this really what you wanted to happen?
7. What could you do next time instead of

(hitting, kicking, name-calling, teasing, or
whatever occurred)?
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8. How can you make sure something like this
doesn’t happen again? What can you do?

If at all possible, set aside a room in your school
where students who bully others can be sent to
calm down and consider their behavior.

You might call this the Resource Room, the
Learning Room, the Quiet Room, the Thinking
Room, or anything else that sets it apart from a
regular classtoom (and doesn’t obviously label
it “the place where bullies go”). Staff it with a
full-time, trained professional who can work
with students, talk with them, provide struc-
tured activities, listen to their concerns, and
help them learn and practice positive ways of
relating to others.

Going to this special room might be a conse-
quence for bullying behavior, or a choice stu-
dents can make for themselves when they feel
they're losing control.

Once you've identified the bullies or potential
bullies in your classroom (see pages 119-122),
start a club exclusively for them. Have it meet
during recess or lunch—times when students’
activities usually aren’t structured and bullying
can be a problem.

You might run the club yourself or train some-
one else to run it. Or see if another teacher or
staff person at your school has experience in
this area. If you've identified only one bully or
potential bully in your classroom, ask other
teachers if they have students who might bene-
fit from belonging to the club. :

Use meeting times to discuss inappropriate vs,
appropriate behaviors, role-play various situa-
tions, teach empathy, reiterate the consequences




of bullying behaviors, invite students to think
about the consequences, practice prosocial
skills, teach anger management, and more. All
three sections of this bock include activities
you might try in the club; many activities in
the “Helping Victims” section can be adapted
to fit. Tip: From time to time, let students set
the agenda.

If you can help bullies to reéognize that they
behave inappropriately and take responsibility
for their behavior,* you can start to help them
realize why they do the things they do.

This activity and the “Reasons Why” question-
naire (pages 145-146) may not be appropriate
for some students. Some QUEStIONs may be t0o
complex or confusing for theirage or develop-
mental level. Use your judgment and your
knowledge of your students; adapt where
appropriate—or come up with other questions
you think will work better. If you use this ques-
tionnaire, be sure to tell your students that this
isn’t a test. There are no "right” or “wrong”
answers—only answers that are true for them
and may not be true for anyone else.

-
n Important: Constder inviting the school
4 counselor or psychologist to join you for

this activity. He or she will be a valuable
resource. Also: This activity should pre-
cede “Help Students Stop Bullying” (fol-
lowing). If you decide to use the “Reasons
Why” questionnaire, be sure to follow
through with “Reasons Why (Guidance
Questions)” (pages 147-148).

Depending on your students’ ages and abilities,
they can complete the “Reasons Why” handout
and turn it in to you, or you might choose to go
over the questions one at a time during a face-
to-face meeting or small group discussion.

* See “Change Their Thinking” (pages 128-129).

This activity should follow “Help Students
Understand Why They Bully Others” (preced-
ing). If you haven’t yet done that activity, please
read through it carefully. If you choose not to do
that activity, skip this one, too.

“Help Students Stop” returns to the questions
in “Help Students Understand,” with the addi-
tion of more questions designed to start stu-
dents thinking about alternatives and
solutions. If a student has identified one or
more “Reasons Why” as true for him or her,
you can tefer to “Reasons Why (Guidance
Questions)” (pages 147-148) for ideas on
where {0 go next.
\ Important: The "Guidance Questions”
A aren’t meant to be comprehensive or con-
clusive, and you'll notice they don't have
“the answers.” Read them, think about
them, then add your own notes and ideas.
Be sure to consult your school counselor
or psychologist; he or she will be a valu-
able resource.

STARTER TIPS FOR HELPING
THEM STOP

A few possibilities to consider:

e Pair each student with a partner—an older
student he or she respects, admires, and
would like to be friends with. The older stu-
dent can offer advice, just listen, and mon-
itor the younger student’s behavior
(speech, actions, body language, etc). The
older student can praise positive changes
and point out when the younger student
reverts to bad habits or negative behaviors.

*» When a student commits to making a
change, suggest the “one-day-at-a-time”
approach rather than a blanket promise
for the future. Example: Instead of “T'll
never pick on anyone ever again,” try “I
won't pick on anyone today.”
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» If possible, have students apologize and
make amends to their former victims.
Have them keep trying, even if the former

victims are suspicious or don’t believe the

students are serious.

Pair students with newcomers to your
classtoom or school. The newcomers
won't know about the students’ past,
which will help clear the way for a possi-
ble friendship.

Help students find and pursue interests
outside of school and away from their for-
mer viclims (and reputations). Encourage
them to make new friends.
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* Help students find and pursue physical

sports or discipline (biking, blading, soft-
ball, martial arts) as a way to let off steam
and use their strength in positive ways.

Try to form a "safety net” of adults (teach-
ers, administrators, playground supervi-
sors, lunchroom supervisors) the students
can go to when you're not available. These
people should know that the students
have had behavior problems and sincerely
want to change. The students can go to
their “safety net” people when they feel
angry, upset, or about to lose control.




You know that you sometimes bully other people.
Have you ever wondered why? When we know the reasons
for our behaviors, this can give us the power to change our behaviors.

Maybe one or more of these reasons are true for you.
Read them, think about them, and decide for yourself.
Write answers only if you want to.

Is there someone in your life who picks on you?

Do you feel lonely at school?

Are you afraid of being picked on?

When other people hurt you, do you feel you have to get back at them?

Do you feel you have to prove that you're tougher and stronger than other people?

Do you just like to show off and get a reaction? Do you like lots of attention?

Do you always have to win at everything? Do you get angry when you lose?

Are you jealous of other people?

Is there someone who irritates you so much you just can't stand it?

———-
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REASONS -WHY ._(co_njt_il_;n Vuie d)

10.

11.

12.

13.

14,

15,

16.

i7.

18,

When you say or do something to hurt someone else, does that make you feel strong
and important?

Is there something in your life that makes you feel unhappy or afraid?

When you feel sad, frustrated, angry, or afraid, does it seem like the only Way to get
rid of your bad feeling is to take it out on someone else? :

Is there something in your life that makes you feel angry much of the time?
Is school really hard for you?

Do you feel like you're always letting other people down? Are their expectations
just too high?

Are you bigger and stronger than other people your age? Does this make you feel
powetful?

Do you hang around with other bullies? Do you feel you have to go along with
whatever they do?

Is it very hard for ybu to control your temper? Does it seem impossible sometimes?

One more thing to think about . . .

Is there an adult you trust and respect—someone you think you could talk to? Would you
be willing to talk to that person? OR: If you can’t think of anyone, would you be willing
to meet someone who's a really good listener?
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'REASONS WHY

Guidance -Questions

1. Is there someone in your life who picks on you? Go farther: Do you want to tell me
who it is? Would you like me to help you do something about it?

2, Do you feel lonely at school? Go farther: Would you like to feel less lonely and more
like you belong here? Are you willing to try some ideas for fitting in?

3. Are you afraid of being picked on? Go farther: Do you feel the only way to protect
_ yourself is to get other people before they get you? Would you like to learn other
ways to feel safe and not worry so much?

4. When other people hurt you, do you feel you have to get back at them? Go farther:
Would you like to learn other ways to deal with the hurt? And maybe avoid feeling
hurt? Is it possible that people aren’t hurting you on purpose?

5. Do you feel you have to prove that you're tougher and stronger than other people?
Go farther: Are you willing to try other ways to feel powerful and important?

8. Do you just like to show off and get a reaction? Do you like lots of attention? Go
farther: If you knew other ways to get attention—positive ways—would you try them?

7. Do you always have to win at everything? Do you get angry when you lose?
Go farther: Would you like to learn how to enjoy things more and not worry so
much about winning or losing?

8. Are you jealous of other people? Go farther: Why are you jealous? What do they
have that you want? Is it really that important? Would you like to learn ways to be
happy with who you are and what you have?

9. Is there someone who irritates you so much you just can't stand it? Go farther:
Would you like to learn ways to avoid the person—or not let him or her “get to you”
as much?

10. When you say or do something to hurt someone else, does that make you feel
strong and important? Go farther: Are you willing to try other ways to feel good
about yourself? '

—-
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REASONS WHY

Guidance Questlbns (contlnued)

11. Is there something in your life that makes you feel unhappy or afraid? Go farther:
What would make you feel better? Would you like someone to help you?

12. When you feel sad, frustrated, angry, or afraid, does it seemn like the only way to get
rid of your bad feeling is to take it out on someone else? Go fariher: If you knew
other ways to get rid of bad feelings, would you try them instead?

13, Is there something in your life that makes you feel angry much of the time? Go
farther: Would you like to know how to handle your anger—maybe even get rid
of some or all of your anges?

14, TIs school really hard for you? Go farther: If you knew ways to make school easier and
more fun, would you try them?

15. Do you feel like you're always letting other people down? Are their expectations just
too high? Go farther: Would vou like to tell them how you feel? Would you feel
better if they backed off a bit and accepted you the way you are?

14. Are you bigger and stronger than other people your age? Does this make you feel
powerful? Go farther: Do you ever wish you weren't so big and strong? Would you
like to know positive ways to use your size and strength?

17. Do you hang around with other bullies? Do you feel you have to go along with what-
" ever they do? Go farther: If you had a chance to get out of that group (or gang),
would you?

18. Is it very hard for you to control your temper? Does it seem impossible sometimes?
Go farther: Would you like to learn ways to control your tempez, or how to get help
when you can’t?

Finally . ..

Is there an adult you respect and frust—someone you think you could talk to? Would you
be willing to talk to that person? OR: If you can’t think of anyone, would you be willing
to meet someone who's a really good listener? Go farther: If you know someone and tell
me who it is, I can help get the two of you together. Would that be okay? OR: May I sug-
gest someone you might want to meet? '
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